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ABSTRACT 

This address presents a discussion of the rationale, 
procedures, reliability, and validity of the "Social and Nonsocial 
Executive Skills Profile." The skills profile vas developed to 
identify and measure aspects of the preschool child's classroom 
behavior that are highly related to social and nonsocial competence. 
Executive competence is defined as the effectiveness of the child's 
skill in receiving, sorting, and processing information and in 
generating effective strategies for coping with a situation. The 
profile requires six periods of observation (three each for social 
and nonsocial situations) , 10-15 minutes in length. The methods used 
to determine interobserver reliability and instrument validity are 
discussed. Tentative results obtained from limited use of the profile 
are presented. Approximately two-thirds of the document is appendixes 
which include the manuals for observation and scoring, the scoring 
booklet, and a competence rating scale designed to be completed by 
the child's teacher. (ED) 
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Q Rationale! 

^ The Social and Nonsoclal Executive Skill Profile was develoned In an 

attemot to Identify and measure asoects of the oreschool child's classroom 
behavior that are highly related to social and nonsoclal comoetence. The 
underlying hypothesis of the Profile Is that thn conceot of "executive*' 
ability or skill can be applied to both social and nonsoclal behaviors » and 
can provide a reasonable basis for Identifying behaviors related to comoetence. 
The term "executive" Is used In the Information processing sense of "executive 
routines" or ^programs" which organize and guide Incoming and outgoing data. 
It Implies skill In receiving and sorting Information, skill In effectively 
orocesslng Information, and skill In generating effective strategies for 
coping with a oercelved situation. In the child's social and nonsoclal 
(^S^ encounters with the environment executive comoetence Is considered to be 
demonstrated byt 

o a - skill In recognizing or Identifying Important cues In a situation, 
^■■^ b - skill In predicting oosslble sequences of events and outcomes of a 
^Cfjll situation (I.e. grasping the possibilities Inherent In a situation)* 

c - skill In controlling both the self and the social or material 

"other" In the situation In order to effectively reach chosen goals . 
At a more specific behavioral level, nonsoclal executive skill Is defined 
as skill In choosing and coping with tasks. It requires the ability to select 
tasks approorlate to one's level of skill, to organize task relevant materials, 
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to use effective coping strategies » to resist distraction » to notice errors 
and to correct them or to effectively summon help» to try reoeatedly (persist) 
when necessary, and» ultimately, the ability to reach a chosen goal successfully. 
Executive skill In the social area Is defined as the ability to control and 
direct oneself adequately and constructively In social situations and the 
ability to influence others effectively in socially anproved ways. The emphasis 
on socially approved coping behaviors is not tc stress compliance or **pleaslng 
the teacher**9 but is aimed at assessing the child's ability to perceive and 
function effectively within the norms of the society in which he lives. Since 
approved social behaviors and approved methods of social control of others 
vary with the culture or sub-culture, any assesstnent of a child's competence 
In this area carries with it the value judgements of the particular culture. 
The judgement implicit in the categories of this Profile Is that a general 
attitude of negotiation and reciprocity in dealings with others is a desirable 
goal and standard of measure for the oreschool child's behavior. This attitude 
says tiiat one's own desires and goals are important and valuable, but that the 
desires and goals of others are also Imoortant and must be taken into account. 
The ability to assume this attitude and to exhibit effective give and take, or 
reciprocity, in social situations appears to be emergent during the preschool 
and early primary school years, whether this emergence* is explained by a 
decline in ••egocentrlsm" as Plaget suggests or by a growth in the number of 
effective social strategies at the child's command as Social Learning theorists 
suggest. The ability to adjust to the goals and the personalities of others 
while retaining one's own identity and goals implies the ability to control 
or Influence others with effective but non-violating strategies, and the 
balancing ability to be reasonably Influenced by the group without being 
totally overcme or dominated by others. Physical force is considered to be 
a strategy which violates the social other and therefore does not show an 
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attitude of negotiation and reciorocity. The ability to assert one's rights 
and sometimes, though this is rarer during the preschool years, the rights of 
others is also considered Important because It Is assumed to reveal an 
awareness of more general rules for social Interaction which apply across 
specific social situations and independently of specific individual wishes - 
(e.g. social contract rules). Specific strategies wnich facilitate and 
sustain social interaction and promote reciprocal cooperation, such as sharing, 
helping, trading, taking turns, combinirg resources etc.. are also considered 
important evidences of social competence. 

Because the purpose of the Social and Nonsocial Fxecutive Skill Profile 
is to measure asoects of the child's classroom behavior that are highly 
related to comoetence. the chosen method of assessment is classroom observation. 
There are a number of well known hazairdct in naturalistic observation - large 
Investments of time and money, difficulties In obtaining reliability among 
observers, and difficulties in obtaining comparable observations among children 
to name a few - but these seemed outweighed by the advantages of looking at 
classroom behavior when the goal is to measure this behavior at a level of 
specificity and numerical precision at which teacher ratings cannot be expected 
to be adequate. Another argument for using an observational technique Is its 
particular usefullness with young children as compared with more structured 
**test8**. The child does not have to interpret directions or respond in any 
specific, and perhaps unfamiliar, way and the observer can see behavior as it 
occurs in the natural situation, thus reducing the chance of Incorrect assumptions. 
At another level, it can be argued that the current theoretical '*state of the 
arr** in social and emotional development is so primitive that observation may 
give the best chance to develop a reasonable theoretical approach. The work of 
Jean Piaget. as well as several of today's speakers, would suggest that 
reliable behavior obseirvations can generate as well as test theory. 

er|c ' ' " ' 



Procedures i 

The Executive Skill Profile was originally designed for use with children 
between the ages of three and six years » and the data which will be presented 
here comes from this age grouo. Recently, the Instrument has been tried with 
a few six and seven-year-old children In first and second grade classroom 
settings. More testing must be done, but the procedure and behavior variables 
In the instrument seem aoollcable and useful with this age group as well as 
with the younger children. 

Each child Is observed for six ten or fifteen minute periods. Three 
(or half) of the observations are begun when the child Is beginning a social 
Interaction and three are begun when the child is beginning a mii5tery task. 
Fifteen minute observations seem preferable for the older (six and seven-year- 
old) children because their social interactions and mastery tasks tend to 
continue for longer periods, and the Instrument diould reflect this. Each of 
the observations should be done on a different day over a period of no less ^ 
than two weeks and no more than one month. 

(slide 1 • observation orotocol sheet) 
The observation technique In the Profile Is a modified time samollng 
procedure. Each horizontal line of the observation sheet reoresents a 
fifteen second Interval and double horizontal lines reorssent one minute 
intervals, so each page lists data from five minutes of observation* The 
beginning of each fifteen second Interval Is signaled by a shapp click from 
an electric timer Into an earphone worn by the observer. The timing device, 
designed by Lelfer and Uifcr (1971), Is light and worn about the neck so 
that the observer can move about easily. Continuous events are recorded by 
vertical lines extending over all the Intervals In which the behavior occurs. 
Isolated events are Indicated by checks and code letters In the appropriate 
boxes. Whenever behavior Is directed toward another oerson, the age and sex 



of that oerson Is noted beside the check. The success or failure of a goal 
directed behavior is noted by code letters next to the appropriate check mark. 
The final record therefore shows the frequency with which the target behaviors 
occurredf the length of time over which they continued, the person(s) to whom 
they were addressed if any, and the success or failure of the behaviors where 
relevant* 

The observation sheet is divided into five parts. The ACTIVITIES section 
is for a brief written natative record of the ongoing activities of the 
child to aid in clarifying and interpreting the specific recorded behaviors. 
The FOCUS section indicates the overall level or apparent goal of specific 
activities - parallel, associative or cooperative level social involvement, 
and mastery, fantasy or gross motor nonsocial involvement. The NONSOCIAL 
SKILLS section includes categories for those behaviors which are thought to 
be positively or negatively related to nonsocial competence, and the SOCIAL 
SKILLS section includes categories for those behaviors which are thought to 
be positively or negatively related to social competence. The selection of 
behavior categories was based on the rationale outlined above and on the 
discriminability of the category for reliable scoring (tested during four 
months of pilot observations). The AFFECT section gives an indication of 
the child's emotional responses in particular social or nonsocial situations, 
with the general hypothesis that positive affect should accompany the child's 
tense of competence and adequate coping in a situation and negative affect 
should accompany a sense of incompetence, frustration or inability to cope. 

(slide 2 - diagram of scoring system) 

The instrvuent provides three levels of assessment of a child •s competence. 
At the most detailed level, there are specific numerical records of the 
child*s observed behaviors (as rate and ratio scores) which may be compared 
with the average scores of a reference group such as the child.'s class or a 
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Urger sample of children his age. These behavior records are grouped into 
seven Profiles according to subject area.^ At a more general level » the 
instrument yields nine summary subscores which are derived from composit 
groupings of the behaviors scores in the Profiles. A Social Success Score 
and a Social Dominance Score are derived from the behavior records in Profile I. 
A Social Cooperation Score and a Negative Social Behavior Score are derived 
from Profile II. A Task Attack Skill Score is derived from Profile III and 
a Mastery Motivation Score is derived from Profile IV, A Social Involvement 
Score » a Nonsocial Involvement Score and a Noninvolvement Score are derived 
from Profile V. No general or summary scores are provided for the behavior 
records in Profile VI, the Adult Interaction Profile, because they do not have 
an unequivocal relationship to social or nonsocial comoetence. They are 
Included in a separate section to provide clinical information which may be 
relevant to competence in combination with information in other Profiles. 
The Affect behaviors in Profile VII do not have separate summary subscores 
because they are included in Profiles I through IV where relevant, and are 
only listed together in a separate section for ease of reference. At the 
most general level the instrument yields a Social Skill Score derived from 
Profiles I and 11* and a Nonsocial Skill Score derived from Profiles III and 
IV, All the summary scores, the nine subscores and the two general scores, 
must be considered exoerlmental at this stage of the instrument's development 
because they involve hypotheses about the relative importance of certain 
behaviors which need additional support from observations of larger numbers 
of children In the future. The general basis of judgement In the current 
scores Is that competence can be assessed by looking at the sustained levels 
of ftoclal or nonsocial Involvement of a child, his use of effective strategies 
in each situation, and the;outcomes of his attempted behaviors and apparent 
goals In terms of the success or '^failure of what he attempts. 
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Rellablllty and Validity : 

The instrunent has been used In two experimental situations to date. 
It has been used as the dependent variable (pre and post assessment) in a 
study of the effects of pro-social modeling on Sesame Street done by Almee 
Lelfer at Harvard. The subjects were 45 four and five-year-old children 
from one middle class day care center and one center which had children 
primarily from slngle-oarent families in which the mother was receiving 
welfare. The Instrument was also used as one of a battery of tests given 
to 32 public school kindergarten children from four classrooms In several 
schools, who had been rated by their teachers as either very high or very 
low In probable school adjustment and achievement, 

(slide 3 - Inter-observer reliability) 

In the public school study observers were trained over a two week 
period. During the first week they learned the observation categories and 
tried to use them In classrooms without a trainer present. During the 
second week the observers worked In classrooms with a trainer. At the end 
of the second week reliability was checked by joint observation of four 
different children by the trainer and the observer. for the usual 10 or 15 
minutes each. Inter-observer reliability was computed as oercent agreement 
scores category by category. Column 1 shows the reliability figures if 
Joint zeros In a category are counted as agreement. Column 2 gives the 
reliability scores If zeros are Ignored, Dashes Indicate that little or no 
data appeared in a category. Parentheses indicate a larger but still small 
amount of data in a category. In general, affect categories showed the least 
reliability. In the earlier Sesame Street study, observers were trained In- 
approximately one rather than two weeks and the reliabilities were five to 
ten points lower in each category. 
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SOCIAL AND NONSOCIAL EXECUTiVE SKILL PROFILE 
INTER-OBSERVER REUABIUTY 
Percent Agreement category by Category among Three Observers 

Category 

TIHE SOCIAL 
TIHE COOPERATIVE PLAY 
TIME ASSOCIATIVE PLAY 



Percent Agreement 
(zeros counted) 
.99 



Percent Agreement 
(zeros not counted) 
.98 
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TIME PARALLEL PLAY 
TIME CONVERSE 
TIME MASTERY 
TIME GROSS MOTOR 
TIME FANTASY 
TIME DISTRACTED 
TIME NO ACTIVITIES 

# COPING STRATEGIES 

# TASKS TRIED 

# TASKS COMPLETED SUCCESSFULLY 

# TRIES AGAIN 

# TRIES AGAIN SUCCESSFULLY 

# CORRECTS ERRORS 

# NOTIVE NOVELTY/DISCREPANCY 
DUAL FOCUS 

It MASTERY HELP 

# PRIDE 

# POSITIVE AFFECT IN MASTERY 
U NEGATIVE AFFECT IN MASTERY 

# SOCIAL CONTROL OF PEERS 

# SOCIAL CONTROL SUCCESS 
U COMPETES 

# COMPETES SUCCESSFULLY 
U CONTROLLED BY PEERS 

# FOLLOWS OR IMITATES PEERS 
U SOCIAL HELP 

U COOPERATIVE STRATEGIES 

# VERBAL SOCIAL CONTROL 
ASSERTS RIGHTS 
SYMPATHY /EMPATHY 

^ NOT ACCEPT RULES 

# RESIST PEERS 

# RESIST PEERS SUCCESS 

# HOSTIUTY 

# POSITIVE AFFECT SOCIAL 

# NEGATIVE AFFECT SOCIAL 



.97 
.93 
.97 



0 r; i t 



.99 



(.88) 
1.00 
.97 
1.00 
1.00 
.98 
.91 
.86 



.98 

.75 
.71 
.85 
.94 



.90 
.68 
(1.00) 
.90 

.n 

(1.00) 



.76 
.77 

(1.00) 
.52 



.75 
.85 
.89 



.98 



(.33) 
1,00 
.97 
1.00 
1.00 
.98 
.91 
.85 



.92 

.50 
.22 
.84 
.93 



.89 
.61 

(1.00) 
.80 
.73 

(1.00) 



.67 
.64 
(1.00) 
.40 
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Inter-observatlon rellatlllty In the public school study^ showing the 
stability of behavior from one observation to the next« was measured by a 
one way repeated measures analysis of variance for each category. In general • 
mastery behaviors were more stabile than social behaviors » which Is reasonable 
since the child, has more direct control over the mastery situation. Intra** 
class correlations for social catagorles ranged from approximately zero for 
Infrequently occurring behaviors and more environmentally determined behaviors 
(such as being controlled by peers)^ to correlations between ,30 and .50 for 
more self determined behaviors (such as rates and percents of successful 
attempts to control others). Negative social behavior scores (which Include 
hostility and resisting rules rates) had a reliability of and the summary 
Social Skill Score had a reliability of .49. Frequently occurring mastery 
behaviors had reliabilities that clustered between .50 and ,60 with the Task 
Attack Skill Score yielding a reliability of .66 and the Nonsoclal Skill Score 
showing a reliability of .65. Inter-observation reliability figures from the 
Sesame Street study are lower« but are difficult to Interpret because of the 
possibly confounding effects of the intervention. 

Ideally, an instrument that purports to measure the degree to which a 
child possesses specific skills must also demonstrate that the sample of 
behavior observed is sufficient to make that judgment. In practice, the 
difficulties involved in achieving such a clear cut demonstration are immeniie 
and admit of no easy or obvious solutions. Extensive concentrated observations 
within a relatively brief time span may provide a clear picture of a child at 
a oarticular DOint in time, but may lack general) zablllty and may magnify the 
problem of observer influence on the observed. Observations soaced over 
relatively long periods of time run the risk of seeming less reliable because 
of real changes in behavior over time. This is a particular problem with 
very young children, including those of the target age group. Additional 
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difficulties are added when one considers that some behavior characteristics 
are apparently more variable than others and some children are apparently more 
variable than others. If a measure of the consistency of several observations 
reveals only slight* variations from one r ^ a next, this suggests that 
a-relatively small number of observations would provide an adequately reliable 
sample, A lack of consistency among several observations might not» however^ 
indicate that all taken together were an unreliable samnle, I: might be the 
case that while one specific observation is not highly similar to a second or 
a thirdy two or three observations together might orovide a good samole of a 
child's typical behavior* The question of reliability here merges into one of 
validity, because the issue revolves around the ability of the instrument to 
accurately ^flect^ and thus assess » skills. For this reason^ a teacher 
rating see le^ with as many of the observation variables as it seemed likely 
that the teachers could reasonably assess was devised and used (after all 
observations in a classroom were completed) to provide information on the 
reliability and the validity of the observation instrument, 

(slide 4 r coropatiaon of teacher rating scale and observation variables) 
Pearson product -moment correlations between the teacher rating scale 
categories and the corresoonding observation categories reveal substantial 
agreement. Specific behavior categories show moderate to high correlations 
with the relevant rating scale categories » and the two general observation 
scores correlate well with the rating scale general scores. The general 
observation scores also show an Interesting and theoretically consistant 
pattern of relationships to relevant rating scale variables. Social and 
Nonsocial skill variables also showed a number of interesting intercorrelations^ 
not given on this charts which suggest ^as does tha following data to be 
presented, that social and nonsocial skills are related. The above figures 
are from the public school study but the Sesame Street data shows similar 
Q rating scale /observation scale agreement, 

ERIC , ^ A r, i 3 

See the General Competence Rating Scale - Appendix lil 
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Pearson Product-noiMnt Correlations 
between 

Executive Skill Profile Classroon Observation Variables aud Teacher Rating Scale 



*1i < .05 
**P< .01 
***P^ .001 
N « 32 



bscrvatlon Variables 


Rating Scale Variables 


Correlation 


SLCCESSFUL SOCIAL CONTROL OF PEERS — ~ 


SUCCESS IN CONTROLLIN'C PEERS 


e 


SUCCESSFUL COMPETES — — ~- 


COMPETES 






CONTROLLED BY PEERS 






FOLLOWS/IMITATES PEFRS 


• 39* 


A M V W W & M A * A T M %^ A i a*! A M W A M 


USES COOPERATIVE STRATEGIES 




RATE SHOWS HOSTILITY — — ~- 


SHOWS VERBAL HOSTILITY 


.34 




SHOWS PHYSICAL HOSTILITY 


.26 


RATE COPING STRATEGIES 


USES GOOD TASK STRATEGIES 


e ~~ 








Z CORRECTS ERRORS 


SEES ERRORS AND CORRECTS 


.35 


Z TIME IN MASTERY TASKS 


I TIME MASTERY 


.37* 


Z TIME DISTRACTED 


DISTRACTED 


.24 




GIVES UP ON TASKS 


.54** 



RETURNS TO TASK AFTER INTERRUPTION -.48** 



Z TIME IN SOCIAL ACTIVITY — — 


Z TIME SOCIAL 


.67** 

e*f » 


Z NOT INVOLVED — — ~— m.- 


TIME AIMLESS 


.44* 


SOCIAL SKILL SCORE ' 


PLAYS WELL ON OWN 


.43* 




USES WORDS OR WITS TO CONTROL 


.59*** 




PHYSICAL FORCE TO CONTROL 


-.07 




SUCCEEDS IN CONTROLUNG 


.38* 




ASSERTS RIGHTS 


,62*** 




ACCEPTS RULES 


.27 




USES COOPERATIVE STRATEGIES 


.40* 




GENERAL SOCIAL COMPETENCE 


,54** 


NONSOCIAL SKILL SCORE 


FLAYS WELL ON OWN 


.35 




USES. GOOD TASK STRATEGIES 


.57*** 




MOT DISTRACTED 


.26 




SEES ERRORS AND CORRECTS 


.53** 




GIVES UP ON TASKS 


-.55** 




RETURNS TO TASK AFTER INTERRUPTION 


,60*** 




SUCCEEDS IN TASKS 


,68*** 




ENJOYS TASKS 


.32 




SHOWS PRIDE IN OWN WORK 


.47** 




Z TIME MASTERY 


.61*** 




GENERAL TASK COMPETENCE 


.59*** 
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During the same oeriod that the Dublic school children were observed In 
the classroomsp they were also given the McCarthy Scales of Children's Abilities 
(MSCA), the Meeting Street School Screening Test (MSSST) for educational readi- 
ness # and a pediatric examination to identify neurological dysfunction. 

(slide 5 • observations correlated with MSCA) 
Pearson product -moment correlations were computed between the behavior variables 
and subscores of the observation Instrument and the child's scores on each of 
the other tests. Slide 5 shows the behavior variables that correlated most 
significantly with the McCarthy subtest scores, and the correlations of the 
subtests with all the observation summary scores. Both social and nonsocial 
observation variables and summary scores show significant correlations with the 
McCarthy subscores. The McCarthy Perceptual Score and the General Cognitive 
Score show the strongest degree of association with the observation data. 
Certain observed behaviors show a consistent negative association with the 
skill and competence related scores in all the tests. These behaviors aret 

a - the rate of asking for he Id (usually from adults) in a social situation 

involving peers, 
b - the rate of expressing hostility to others, 
c - the percent of time distracted during mastery activities, 
d - the percent of social time spent in associative or parallel play 

rather than cooperative play, 
d - the percent of time engaged In gross motor activities, 
e - the percent of time engaged In solitary fantasy play, and 
f - the percent of time spent In nonlnvolved or apparently aimless activity. 
Not all of the figures for these apparently negative behaviors appear in the 
slide charts because space permitted a listing of only those behaviors with the 
strongest positive or negative associations. 
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(slide 6 - observations correlated with MSSST) 



Slide 6 shows the behavior variables that correlated most significantly 
with the Meeting Street Test scores, and the correlations of the test scores 
with all the observation summary scores. Again both social and nonsocial 
behaviors and summary scores show significant association with the standardized 
test scores • The Cinguage Subscore and the Total Score show the strongest 
association with the observation data. In general, the negative associations 
are as described above. Social Involvement Scores sometimes have a negative 
relation to competence and skill scores, as in this case. This may be because 
very high Social Involvement Scores usually indicate little or no time soent 
in mastery activities. rather than a balance between the two. High level social 
involvement is not a negative indicator since the t>ercent of social time snent 
in coooerative play is always oositively (and usually significantly) associated 
with competence ans skill scores. 

Correlations between the observation data and the pediatric examination 

will not be examined here because they have already been presented in an 

1 2 
earlier paper by York and Levine at this conference. 

Supporting evidence for the face validity of the observation instrument 

comes from an analysis of the amount of variance in the original high/low 

classification of the public school children which is accounted for by the 

observation variables. The teachers had chosen for test screening only those 

children whom they considered either very high or very low in general corooetence 

and Drobable school adjustment. 



A two way analysis of variance (teacher rating by class) was comouted for each 



York. L. M. and Levine. M. D. *'A New Pediatric Component of an Interdisciplinary 
Assessment of School Readiness*', paper delivered to the American Educational 
Research Association Annual Meeting. Washingtojif 0«C. March 31. 1975. 



(slide 7 - high/low ratings related to observation variables) 




It should be noted that all the above measures of association will probably 
reflect an over estimate because .9$; the Mmple extremes. 
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Amount of Variance in High/Low Teacher Ratings and Class 
Accounted for by Executive Skill Profile Observation Variables 



* p .< .05 

* p < .01 
p < .001 

N « 32 



VARIANCE ACCOUNTED FOR BYt 



ESP Observation Variables 

X SUCCESSFUL SOCIAL CONTROL PEERS 
RATE SUCCESSFUL RESIST CONTROL 
Z SUCCESSFUL RESIST CONTROL PEERS 
N RATE ASK SOCIAL HELP 

Z TIME IN COOPERATIVE PLAV 
RATE ASSERTS RIGHTS 
RATE COPING STRATEGIES 
Z TASKS COMPLETED SUCCESSFULLY 
Z TRIAL COMPLETED SUCCESSFULLY 
Z CORRECTS ERRORS 
N Z TIME DISTRACTED 
N Z TIME IN ASSOCIATIVE PLAY 
N Z TIME IN GROSS MOTOR ACTIVITIES 
N RATE SOCIAL ACTS IN SOCIAL Tim 

RATE ATTEMPTED SOCIAL CONTROL ADULTS 
N RATE CONTROLLED BY ADULTS 

RATE POS. AFFECT IN SOCIAL TIME 
RATE POS. AFFECT IN MASTERY TIME 
RATE NEC. AFFECT IN MASTERY TIME 

Sununary Scores 

SOCIAL SUCCESS SCORE ^ 

SOCIAL DOMINANCE SCORE 

SOCIAL COOPERATION SCORE 
N NEGATIVE SOCIAL BEHAVIOR SCORE 

TASK ATTACK SKILL SCORE 

MASTERY MOTIVATION SCORE 

SOCIAL INVOLVEMENT SCORE 

NONSOCIAL INVOLVEMENT SCORE 
N NONINVOLVEMENT SCORE 

SOCIAL SKILL SCORE 

NONSOCIAL SKILL SCORE 



Teacher Rating 
44Z *** 
16Z ** 
49Z *** 
lOZ * 
22Z ** 
16Z * 
24Z ** 
36Z *** 
20Z * 
17Z * 
26Z ** 
20K * 
15Z * 



54Z 
32Z ** 
28Z ** 
lOZ 

36Z *** 
16Z * 

OK 

2Z 
IIZ 

552 *** 
36Z *** 



II 
Class 



21Z * 



26Z * 
kCR ** 
32Z * 
66Z 

37Z ** 
34Z * 



III 
Interaction 



19Z * 



27Z * 
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observation variable and summary score. Column I In slide 7 shows the percent 
of variance in the teacher high/low ratings that is accounted for by the 
observation categories and summary scores tsnd the statistical significance 
of the factors. Column II shows the percent of variance in the child outcome 
scores explained by class » and Column III lists the interaction. It is 
interesting that those items that discriminate between classrooms are generally 
behaviors related to adults or to affective expression^ and that» with two 
except ions » these are not items that discriminate between high and low ratings. 
Only those observation variables that account for a statistically significant 
portion of the variance in either rating or class are listed on the slide. ^ 
Behaviors or summary scores marked with an N in the margin have a negative 
relation to ratings of high competence. A comparison of the percents of 
variance in the high/low ratings exolained by the observation instrument 
with the percents of variance exolained by the standardized tests (MSCA and 
MSSST) reveals that the observation instrument accounts for as much or more 
of the variance in the rartings as do these tests. The comparisons will not 
be examined here because they were presented in an earlier paper by Pierson, 
Bryk and Dougherty^ gjven at this conference. 

A factor analysis was done on the public school observation data. The 
results- must be considered tentative^ however > because the analysis is based 
on data from only 32 children. The major factor ap|>€ars to be a general 
competence factor, because it includes those social and nonsocial variables 
most positively or negatively related to competence in the teacher ratings 
and the standardized tests. The variables in the factor are also consistent 
with the notion of "executive skill'* as the underlying basis of competence 



^ Pierson, D.E., Brykt A.S., and Dougherty, L.W. "A Comprehensive Approach 
to Evaluating Educational Progress", paper delivered to the American 
Educational Research Association Annual Meeting, Washington, D.C., March 31, 
1975 

ERiC ^^'^^^JSO ' 
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in both socUl and nonsocial behavior. The positive comoonents of the factor 
are I 

- percent successful social control of peers » 

• rate resist peer control , 

* percent successful resist peer control^ 

- rate of use of cooperative strategies » 

- percent of social time in cooperative play^ 

- rate of use of coping strategies ^ 

- percent of tasks comoleted successfully^ and 

- oercent corrects errors. 
The negative comoonents arei 

- rate asks social helo^ 
rate shows hostility^ 

- percent time distracted during mastery^ and 

- percent of social time in associative play. 

Intensive examination of the patterns of behavior of individual children 
reveals that the negative behaviors do not usually appear together in the 
same child^ although the positive ones often do. Individual behavior profiles 
suggest that there are at least three types of behavior patterns that are 
negatively associated with competence - a passive dependent pattern with high 
scores on asking for social help and high noninvolvement time^ a hostile 
aggressive pattern with high scores on hostility^ resisting rules and resisting 
adults 9 and a self-absorbed withdrawn pattern with high scores on solitary 
fantasy activities. A second factor in the factor analysis suggests that 
hostility is related to large amounts of time spent in social activities » small 
amounts of time spent in mastery tasks » and high negative affect in mastery* 
A third factor suggests that solitary fantasy activity is associated with a 
lack of success in social control of both adults and peers » and lack of success 



in comDetition with neers. Asking for social is associated in another 
factor with small amounts of tijne soent in social activities » low hostility » 
high rates of bwing controUes by peers » and large noninvolvement scores. 

A final bit of data concerns age differences, A comparison of age 
differences in social and nonsocial behaviors was possible in the Sesame Street 
study because both four and f ive-year*old children were included in the sample. 

( slide 8 * age differences in general Executive Skill Scores) 
Slide 8 shows the average Social and Nonsocial Skill Scores of the U5 children 
in the Sesame Street study» grouped by age. The first group (of 7 children) 
is between 4.0 and A. 5 years old with an average age of 4.3» the second grouo 
(of 16 children) is between 4.6 and 4.11 with an average age of 4.7* the third 
grouD (of 14 children) is between 5.0 and 5,5 with an average age of 5.1 » and 
the oldest group (of 8 children) is between 5,6 and 5.11 with an average age 
of 5.7. The data listed below for comparison shows that the 32 public school 
children^ with an average age of 5.9» had average Social and Nonsocial Skill 
Scores comparable with the oldest Sesame Street grouo. The 15 public school 
children » who had been rated high in competence by their teachers ^e^iad 
somewhat higher scores * an average of 5.95 for Social Skill and an average 
of 5.31 for Nonsocial Skill, The 17 children » who had been rated low in 
competence » had somewhat lower scores - an average of 4.55 for Social Skill 
and an average of 4.01 for Nonsocial Skill. More detailed age comparisons 
are still being analysed^ but» because of the lack of randomness in both the 
Sesame Street and the oublic school samoles^ all such comparisons must be 
considered tentative. Sex differences are also being examined in both 
studies » but these will also have to be considered in the light of the rather 
strong biases in the samples. 
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SOCIAL AND NONSOCIAL EXECUTIVE SKILL 013SEKVAT10N SCORES GROUPEU liY AGE 



Sesame Street Sanole 



N « 45 



ACE 



AVERAGE SOCIAL SKILL 



SCOKE 



AVERAGE N'ONSOCIAL SKILL 
SCORE 



4.0 - 4.5 YEARS 
AV. AGE = 4.3 
N « 7 



3.96 



1.39 



4.6 - 4.11 YEARS 
AV. AGE =4.7 
N » 16 



4.76 



2.82 



5.0 - 5.5 YEARS 
AV. AGE = 5.1 
N « 14 



4.83 



3.24 



5.6 - 5.11 YEARS 
AV. AGE « ^.1 
N " 8 



5.31 



4.68 



Brook line Sar.ple 
N " 32 



5.3 - 6.5 YEARS 
AV. AGE «= 5.9 
N • 32 



5.25 



4.66 
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SOCIAL AND NONSOCIAL EXECUTIVE SKILL PROFILE FOR PRESCHOOL CHILDREN 



I - RATIONALE 

The Social and Nonsoclal Executive Skill Profile is designed to measure the 
preschool child's functional level of competence in social interaction and in 
coping with tasks. The underlying hypothesis of the Profile is that the concept 
of **executive*' ability or skill can be applied to both social and nonsocial 
behaviors related to competence. The term ••executive*' is used in the Information 
processing sense of "executive routines** or ••orograms^^ which organize and guide 
incoming and outgoing data. It imolies skill in recognizing or identifying cues 
in a situation, skill in oredicting oossible sequences of events and outcomes 
of a situation, and skill in controlling both the self and the social or material 
••other^^ in a situation in order to effectively reach chosen goals. 

NONSOCIAL SKILL is defined as skill in choosing and coping with tasks. It 
requires the ability to select tasks appropriate to one's level of skill, to 
organize task relevant materials, to use effective coping strategies, to resist 
distraction, to notice errors and to correct them or to effectively summon help, 
to try repeatedly (persist) when necessary, and, ultimately, the ability to 
reach a chosen goal successfully. SOCIAL SKILL is defined as the ability to 
control and direct oneself adequately and constructively in social situations 
and the ability to influence others effectively in socially approved ways. 
Since approved methods of social control of others vary with the culture or 
sub*^ulture, any assessment of a child's competence in this area necessarily 
implies value judgements. The judgement implicit in the categories of this 
Profile is that a general attitude of negotiation and reciorocity in dealings 
with others is a desirable goal and standard of measure for the preschool child's 
behavior. It is assumed that the ability to assume this attitude and to exhibit 
effective give and take (reciprocity) in social situations is emergent during 
the preschool and early orimary school years (whether this emergence is explained 
by a decline in '"egocentrism". cr by a growth in the number of effective social 
strategies at the child's command). The ability to adjust to the goals and 
personalities of others while retaining one's own identity and goals is thought 
to be basic to reciprocity. This implies the ability to control or influence 
others with effective but non-*^ iolating strategies (physical force is considered 
to be a strategy which violates the social other and therefore does not show an 
attitude of negotiation and reciprocity), and the balancing ability to be 
reasonably influenced by the group without being totally overcome or dominated 



by others. The ability to assert one's rights and sometimes » though this is 
rarer during the preschool years » the rights of others is also considered 
important because it is assumed to reveal an awareness of general rules for 
social interaction which aoply across soecific social situations and independently 
of specific individual wishes * e.g. social contract rules. Specific strategies 
which facilitate and sustain social interaction and promote cooperation » such as 
sharing^ helpings tradings combining resources etc. are especially noted. 

II - USE OF THE PROFILE 

The Social and Nonsocial Executive Skill Profile is designed for use with 
children between the ages of three and six years. The length of the observations 
can vary with the way the Profile is used (outlined below)» but ten or fifteen 
minute observations are recommended for naturalistic setting because they usually 
allow for the completion of at least one activity and at least one change of focus. 
The Profile can be used in several ways. First* the child's general level of 
functioning in the natural setting can be assessed by observing and recording the 
child's behavior in randomized time samoles. The natural setting can be the home 
or the school* but the oreschool setting is recommended for this Profile because 
of the increased oooortunities for social interaction. Second* selected* behavior, 
samples may be observed and scored. Three observations starting at the beginning 
of a social interaction* and three observations starting at the beginning of a 
mastery task (i.e. six observations per child) seem to give a reliable behavior 
sample. They provide a picture of the child's level of functioning in both the 
social and nonsocial areas with much less observation time than the randomized 
method. Third* specific controlled tasks or play situations may be constructed 
and the child's behavior during these sessions ma; be observed and scored. The 
second method* controlled observations in the natural setting* is the recommended 
use of the Profile. Each of the observations should be done on a different day 
over a period no less than two weeks and no more than one month. 
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III • DESCRIPTION OF THE PROFILE 

The observation technique in the Profile is a modified time sampling 
procedure. Each horizontal line of the observation sheet represents a fifteen 
second interval. Double horizontal lines represent one minute intervals and 
are included for ease of discrimination in scoring. The beginning of each 
interval is signaled by a sham click from an electric timer into an earohone 
worn by the observer. The timing device is light and worn about the neck so 
that the observer can easily move about (Leifer and Leifer, 1971). Continuous 
events are recorded by a vertical line extending over all the intervals the 
behavior occurs! isolated events are recorded by checks or letters as indicated 
in the instructions. Thus, the final record shows the frequency with which 
events occurred and the length of time over which they continued. 

The observation sheet is divided into five parts. The ACTIVITIES section 
is for a brief written narative record of the ongoing activities of the child. 
Specific actions t interactions , and the objects of interactions are noted next 
to the chicks and letters in specific scoring categories » but the written 
narative helps integrate, clarify and interpret the specific recorded events. 
At the end of each observation period a more expanded and detailed narative 
description is written by the observer on the back of the observation sheets. 
The FOCUS section indicates the direction or goal of specific activities. 
The direction or goal is categorized as social or non-social and is further 
classified into one of three ••tyoes** of social or non-social activity. The 
••type" of a soecific social or non-social activity is noted at the beginning 
of a time line in this section indicating the duration of the activity. The 
MflMSOCIAL SKILLS section includes categories for those activities which are 
thought to be positively or negatively relited to task competence. The 
SOCIAL SKILLS section includes categories for those activities which are 
thought to be positively or negatively related to social competence. Not all 
social or non*social activities are recorded in the skill sections. The 
selection of categories; to be scored was based on two criteria! (I) The 
theoretical and/or observed (in previous research or in the development of this 
initrument) importance of a particular skill in the assessment of competence 
and (2) the dlscriminabillty of the category for reliable scoring. The AFFECT 
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sectlon gives an indication of the child's emotional responses or ••feelings** 
in particular social or non-social situations. Category selection was based 
on the same two criteria as in the skill sections. The difficulty of discri- 
minating among st>ecific affective resoonses led to the pooling of such resnonses 
in the broad positive and negative categories. Only pride was retained as a 
specific response because of its special relevance to task competence. 

IV - GENERAL INSTRUCTIONS AND CONVENTIONS 
Preliminary Instructions ! 

1 - Before observing specific children make a list of all the general 

••ground rules" of the school or homs. Ask the responsible adult(s) 
and check their responses with your own observations 

2 - Hake several preliminary observations in the school or home before 

scoring so that you will be able to identify soecif ic and relevant 
features of the social and ohysical environment. 

3 - Obtain a schedule of regular school or home activities so you can 

plan observation times accordingly. 

4 - Unless the situation to be observed is controlled or structured by 

the experimentory observations should be scheduled when children 
will have free choices about which activities to engage, in. 

Scoring Instructions ! (Note accompanying sample scoring sheets in aopendix) ' 
1 - Specific actions 9 interactions » and the objects of interactions 
should be noted next to the checks and letters in specific scoring 
categories. "PMA^* indicates that the object of an interaction is 
a male peer four years old. "PFS" indicates that the object is a 
three-year-old female peer. Other objects of interaction may be the 
teacher (T)t the mother (M), the father (F)f another adult male (AM) 
or another adult female (AF). A typical entry might read "tells 
FM4 to get blick" next to a check in the social control category^ 
or ••asks T to get more paint" next to a check in the ask heln 
category. (See the sample sheets for more examples.) 
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2 - After observing a child for the specified 'jerlodp check over the 

observation sheetCs) Immediately to fill In all possible Information. 

3 - After observing a child for the specified period and checking over 

the sheets* write a **sketch** of the episode on the back of the 
observation sheet(s). This sketch should expand and fill In details 
from the notes In the ACTIVITIES section and should Include the 
Irfiyslcal settlng(s) (••art area^^» ••block room", ••kitchen^' etc.), the 
human settlng(s) (who the child was Interacting with directly and 
who was In the general area), the sequence of events In naratlve 
form, and the general tone of the events or eolsodes (hostile, 
controlling, coooeratlve, competitive etc.). 

4 - Double scoring - Occasionally It Is necessary to double score 

FOCUS eateries, SKILL categories, or AFFECT and SKILL categories. 
Double scoring on FOCUS categories occurs when an activity seems 
to have both social and non-social alms, and both appear to be basic 
to the activity. If one Is clearly primary only that FOCUS Is 
scored. The most common examples of this kind of double score occur 
when the child Is engaged In parallel activities but Is also clearly 
Interested In a mastery activity, or when the child Is engaged In 
a running or climbing game (often outdoors) which may have both social 
and gross motor goals as Integral parts of the activity. 
Double scoring in SKILL categories occurs because some categories 
like social control , controlled , and resists control are extremely 
S<meral and may occasionally be superordlnate to other categories. 
For Instance, a child may assert his rights with the goal of social 
control (••You have to be after me because I was first In line*') or 
with a goal of resisting control (••You can't take that truck because 
I had it flrst^^) or with a goal of refusing to accent rules (••! don^t 
have to come to the circle now because I haven't finished my painting**). 
Sometimes a cooperation strategy Is also an attempt to control or to 
resist control and must be double scored. 

Double scoring AFFECT and SKILL categories Is the rule rather than 
the exception because emotion usually occurs In the context of an 
activity. 
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In all cases of double scoring, connect the two scored with a line 
so the double score is clearly evident for later analysis, (Note 
the double score examnles in the samole sheets.) Generallyy exceot 
in the case of AFFECT categories, double scoring is to be used as 
the exception rather than the rule. Double score only when a behavior 
clearly belongs in both categories. The above examples are the most 
commonly used double scorei, 

5 - Time line vs. check (event) scoring - Categories may be scored with 

a check, indicating an activity under IS seconds in length, or a time 
line, indicating an activity over IS seconds in length. Some cate- 
gories (all FOCUS categories and usually converse ) are always scored 
with a time line because they imply extended activity. Some categories 
( dual focus , gives up, completes /no and accepts rules /no ) are never 
scored with a time line because they activities they code are either 
very brief ( dual focus ) or are scored after the fact. The other 
categories in the Profile can be scored with either a check or a 
time line. The observer should start with a check and extend the 
time line below it, as in the examoles on the samole sheets, deoending 
on whether or not the activity extends over IS seconds. 

6 - Occasionally there are several events in the same-category within. 

the same 15 second time'block. In this case the several scores 
should all be fitted into the appropriate space(s). See the sample 
sheets for examples. 

7 - Abbreviations - 

S/N • Some categories are scored for success (S) or no success (N). 
These categories are ask hel£» tries apain , completes , 
social control, resists /ignores control, and asserts rights . 
S or N is placed next to the* check if the event occurs in 
less than IS seconds, or at the end of the time line if it 
continues longer. See the sample sheets. 

V/P/D - Some categories are scored for whether the activity is 

verbal (V), physical (P), or a demonstration (D). Categories 
scored for all three are social control and controlled. 
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The distinction between controlling or being controlled 
by physical force (P) versus controlling or being con- 
trolled by a physical demonstration (D) make the dis- 
tinction between P and D necessary. Some categotles are 
scored only for V or P. They are follows , affection and 
hostility . Sometimes an activity Is both verbal and 
physical or Involves both a verbal and a physical demon- 
stration. These would be scored VP and VD respectively. ^ 
See the sample sheets for examples. 
P/N - for positive or negative affect is used in this AFFECT 
category only. 

Abbreviations for Cooing and Cooperative Strategies - These 

abbreviations are listed under the coping and cooperative 
strategy descriptions and are used only in those categories. 
They are only convenient ways of referring to particular 
strategies. 

V - SCORING CATEGORIES 

ACTIVITIES ! The ACTIVITIES section should include brief descriptions of the 
human and physical behavior settings (where the activity takes place and 
who was there) and some brief narative description of the activities. 
(This should be elaborated in the "sketch" completed on the back of the 
sheet(s) at the end of the observation. A sample "sketch" is Included in 
the appendix after the sample sheets.) 

FOCUS I The FOCUS section indicates the direction or goal of soecific activities. 
The direction or goal is categorized as social or non^social and is further 
classified into one of three "types" of social or non-social activity. 
The categories under FOCUS are to be scored only when the child exhibits 
sustained directed attention and is actively » purposefully engaged (though 
there is a special marking for involved watching - see below)^ not when 
there is a brief encounter without engagement. All clearly focused 
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activities should be labeled for both ••tyoe" (In the FOCUS section) and 
soeclfic activity (noted in the ACTIVITIES section). See the samole 
sheets for Illustrations. Involved watching of any social or non-social 
activity should be scored under the aonrooriate FOCUS category and 
marked by a circled letter W, A change of soeclfic FOCUS to another of 
the same *'type" without a break (for instance a change from doing a 
puzzle to building a tower when both are mastery activities) Is Indicated 
by a small horizontal line crossing the time line and another "type" 
notation ( mastery In the above example) written in. There are several 
examples In the samole sheets. When a focused activity is interrupted 
by a distraction , Interruotlon or Intervening activity like going to the 
bathroom or getting a glass of water, the break In the time line should 
be closed by a circle to Indicate a continuation of the original activity. 
Examples of this also aooear In the samole sheets. 

Social Focus > Any activity directed largely nr orlmarlly toward getting 
or maintaining contact or Interaction with another oerson (adult or oeer) 
ii considered social In FOCUS . The object(s) of the activity should be 
noted generally in the ACTIVITIES section and noted soeclflcally next to 
eajh event check (see the samole sheets). The three "type^categorles 
for social interaction are more clearly relevant to Interaction with 
peers than to Interaction with adults. This Is because Interaction 
with adults Is more often "dependent" In nature (asking help, seeking 
comfort, seeking protection, seeking attention) and therefore less open 
to analysis In terms of reciprocity. There may be some Instances where 
adult*-chlld Interactions may be scored In the "type" categories. In 
general, however, the child and the adult are on different levels with 
very different roles In an Interaction. It Is much more difficult to 
find evidence of recloroclty In the child under these conditions, so 
Interactions with neers are emphasized In the Profile. 
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Types of Social Activities i 

- Parallel activities - In oarallel activities the child olays near 

another and appears to be relating to him, but is doing so at a 
very "egocentric" or non-reciprocal manner. He talks at rather 
than to the other as if talking to himself. He does not take the 
information needs of the other into account nor does he really 
listen to or answer the other. The child's activity may relate 
vaguely to what the other is doing but does not relate in any 
integrated or organized way. Parallel activities are often both 
social and non-social (the non-social "type" categories are usually 
mastery or gross motor) in FOCUS and are then double scored. 

examples t 

- The subject is dressing a doll near another child who is also 
playing with a doll. The subject makes remarks about her own 
activity occasionally but does not check to see whether the 
other child is listening, nor does she modify her comments so 
as to interact effectively with the other. The subject also 
ignores the comments or responses of the other or "responds" 
irrelevantly. 

- The subject is constructing a "car" with blocks next to another 
child who is also constructing something. The subject describes 
his "car" to the other not noticing that the other child is 
deeply absorbed in his own persuits, or is actually talkihg himself. 

- Associative activities - In associative activities the child interacts 

with another with some evidence of reciprocal responding, but at 
a relatively low level. The Interaction does not really appear to 
te cooperative in any sense, not does it appdar really integrated 
and organized in relation to the other child. Associative activities 
is scored when two or more children engage in a social interaction 
which is above the level of parallel activities but is not yet at 
the level of cooperative activities. 



ERLC 



10 



examples i 

• The subject is playing with playdough at a table with another 
child. They talk to each other but there is no organized **game** 
with the materials nor any planned cooperative effort. Their 
comments to each other tend to be assertions and counter- 
assertions rather than a real discussion or conversation. 

• The subject is "cooking** in a toy kitchen with another child. 
Both children talk about what they are making but they do not 
take roles or work together in any organized way. 



- Cooperative activities - In cooperative Activities the subject is 
clearly engaging in reciprocal interaction with another person 
(sometimes with several). The interaction is clearly organized 
so as to include both (or more) in some role or activity that 
relates to the role or activity of the other(s). Cooperative 
activities is scored when two or more people engage in the type 
of interaction in which each listens to the other and takes into 
account the other's ideas and wishes « and in which both sides 
contribute to the outcome in some obviously reciprocal way. 

examples t 

- The subject is building a **fort" with another (or others) and 
they are working together to achieve the effect. Each contri- 
bute ideas and the product clearly is the work of both. 

- The subject is playing **house** with another child. She takes 
the role of the "mother" and the other is the "father". They 
stick to their roles in an organized way» perhaps cooperating 
in "fixing dinner" for the "baby". 
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Types of Non-social Activities t 

- Mastery activities - Mastery activities include any type of activity 
directed primarily at nuistering a skill (except gross motor skills)* 
constructing a product (unless part of a socially oriented joint 
effort), or finding out about something. In mastery activities 
the subject makes a clearly focused attempt to understand or 
control himself or the physical environment. Mastery activities 
are generally considered intellectual or problem-solving activities, 
in which the ability to plan effectively and use effective copfcng 
strategies is very apparent. 

examples » 

. - of mastering a skill - are sorting and classifying activities, 
doing puzzles, writing letters or numbers, learning to read, 
practicing tying knots or bows, practicing hammering nails, 
practicing cutting etc. 

- of constructing a product - are painting or coloring pictures, 
building things with blocks or other construction materials, 
making a collage, constructing something with wood at the work- 
bench etc. ( Construction of a joint product with another 
person is considered cooperative social activity rather than 
mastery , except in the rare instances where it is clearly both 
a social and a mastery activity.) 

- of finding out about something - are looking at books, listening 
to stories, exploration of the physical environment ( for instance 
magnets, water or sand) etc. If the subject is engaging in any 
of these activities with others, the FOCUS is probably social 
rather than non-social, unless the child is doing the activity 

as pare of a group who are all engaged in the mastery activity 
(like listening to a story as part of a group, or learning about 
magnets with a small group and the teacher). 
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- Cross Motor activities - Gross motor activities are those activities 
which involve the whole body in some organized and directed way. 
Practicing physical skills such as climbing, jumping or dancing 
should be listed here is clearly a focused activity. The aim of 
a gross motor activity should be ••athletic*' rather than mastery 
oriented. Some activities , like constructing with blocks t 
involve the whole body but, since constructing a oroduct is the 
air.it are acored as mastery activities. Gardening is another 
example of this kind of mastery activity. 

NOTE t Some gross motor activities seem to be mere tension release 
behaviors (usually'when the child is otherwise involved in 
an. ongoing social or non-social activity) and others seem 
to be general indicators of "state" (excited jumping or 
running) rather than a focused activity. These should not 
be scored at all if they occur outside of a focused activity, 
or during a focused activity but do not interrupt it. If 
they interrupt a focused non-social activity, they are 
scored distracted. 

examples « 

- The subject practices walking on a balance board, or tries to 
see how high he can jump. 

- The subject climbs on the jungle gym, swings on the swings, or 
repeatedly slides down the slide, obviously for the sake of the 
activity Itself and not as a part of a game with others. 

- The subject dances either alone or In a group but clearly 
••doing his own thing'* (not organized group dancing In which the 
•lIhi is social). 

- Fantasy activities, - Solitary fantasy or solitary role play Is scored 
as fantasy In the non-social FOCUS section. Fantasy activity 
Involves Imagining the self or the situation to be different than 
it Is, but net as part of a game with others. Fantasy activities 
often reflect social and/or emotional concerns of the child. 
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examples t 

- The subject pretends that dolla» toy animals, puppets, etc. are 
••alive** and makes them move and talk. 

- The subject makes toy dinosaurs or toy soldiers "fight**. 

- The subject engages in solitary ''dress ud** and /or role play 
(pretending to be a fireman by riding on a toy truck with a 
fireman hat on and making siren noises). 

- The subject stages sc( los with the doll house and tiny dolls 
and/or animals. 



NONSOCIAL SKILLS t This general section deals with the child's ability to plan 
and carry out activities. The categories under this section apply prl* 
marlly to nonsocial FOCUS activities. The section includes categories 
for those activities which are thought to be positively or negatively 
related to competence in coping with tasks. NONSOCIAL SKILL categories 
relate most clearly to a mastery FOCUS and least clearly to a fantasy 
FOCUS in the non-social section. This is because it is assumed here that 
NONSOCIAL SKILLS are most clearly revealed in mastery activities. Fantasy 
activities are included in the non-social FOCUS section because they 
reveal the ability to use symbols in play and arp perhaos related, as 
Piaget suggests, to the child •s incorooration of data from the environ- 
ment into his mental structures. Since the NONSOCIA L SKILL cateitories 
are not as clearly relevant to solitar/ fantasy activities, the observer 
should describe the fantasy activities carefully in the ACTIVITIES section. 
Except for notice novelty / discrepancy and ask help , the categories under 
NONSOCIAL SKILLS should be scored only when the child is engaged in non- 
social activities. This is because it is assumed that the primary 
relevance of these categories to competence lies in their relation to 
non-social activities. 

NOTEt All categories in all sections should be scored only if they clearly 
apply. If in doubt, do not score. 
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Executive Skill categories t 

- Coping strategies - Coping strategies are considered to provide 
behavioral evidence that the child has, on some conscious or 
unconscious level, a plan of attack for a task or a hypothesis 
about how to proceed in the situation. A check in the aopropriate 
space and/or the relevant initials should mark the occurrence of 
a coping strategy . (See the sample sheets for examples.) Occasion* 
ally a strategy may continue longer than 15 seconds and should be 
scored with a time line. Each separate use of a strategy should 
be marked as a separate strategy rather than the continuation of 
the same strategy, even if (like scanning carefully or choosing 
consistently ) it occurs a number of times during a task. This is 
because the child's behavior is the only evidence of the presence 
of a strategy, and each behavior constitutes one piece of evidence. 
Coping strategies to be scored in this profile aret 

- GAM - fathering Materials" - is scored when the child gives 

ividence that he forsees the requirements of a task by 
gathering together relevant materials before beginning. 
GAM is scored only when more than one piece of material 
is necessary to the task. 

examples t 

* The subject brings crayons and paper, or paper, paste and 
scissors together beiLore beginning the task rather than 
having to interrupt the task to get forgotten but necessary 
materials. (The child may get a new idea necessitating 
additional materials later in the task and still have 
organized well at the beginning.) 

- CS^ - "Choosing Site" - is scored when the child gives evidence of 

the ability to forsee task requirements by choosing an 
appropriate site for task accomplishment. 

examples t 

* The subjects finds a quiet place to look at or read a book. 
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- The subject finds an area large enough for a task that 
requires considerable space. 

Ihe subject finds an area secluded enough for a task 
requiring a great deal of concentration ( a olace where 
others won*t wittingly or unwittingly interfere). 

- CRM - " Grouping Materials" - is scored when the child gives 

evidence of having a plan or having task attack skills by 
grouping materials according to some clear criterion either 
before beginning or during a task. The behavior may reflect ' 
a hypothesis about the nature of the taskt or may be a 
strategy to develop a hypothesis by seeing how the materials 
nay be grouped. 

examples i 

- The sublect lines up assembled materials in some way 
relevant to task requirements » such as putting water near 
paints and brushe<*. 

- The subject separates materials that might interfere with 
each other such as **dry" and *Vet** art materials. 

- The subject groups pieces by size^ shape, color, straight 
edges (as in a puzzle) etc. either before beginning a task 
or during a task. 

- The subject groups ''finished*' parts of a task apart from 
**unf inished" parts of a task. 

- NF - "Notices Features" of a task - is scored when the child gives 

some behavioral evidence (often verbal) of recognition of 
features that are or might be relevant to the task. Sometimes 
the. child seems to know what features are relevant and some- 
times he seems to be trying to find out the requirements of 
the task by taking note of possibly relevant features. 

examples t 

- The subject notes (verbally) that some of the facas.in a 
face matching task "don't have a mouth". 
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- The subject notes (by word or gesture) that certain blocks 
or pieces have **funny** markings or look alike or have holes 
etc, 

- The subject notices that a plant he Is watering has too 
much water already, 

- CF - " Checking Feedback" (or "testing choice") - Is scored when 
the child gives evidence of checking or testing specific 
behaviors or materials against some standard. This may 
Indicate the presence of some hypothesis about the nature 
of the task or may shov that the child has a criterion or 
**standard of excellence" for performance. 

examples i 

- The subject checks the size of pieces in a grading task, 
perhaos holding two oleces uo together to see which Is 
longer. 

- The subject checks letters or numbers he has written 
aganlst a model. 

- The subject checks his own behavior against that of a 
teacher or peer when physical Imitation Is required (as 
In learning a d nce)t 

• AFC - "Arranging Feedback Contingencies" - Is scored when the 
child gives some evidence of an ordered attempt to get 
corrective feedback and/or to control errors in a task. This 
Involves a self -Imposed or self -proposed monitoring system 
usually used in an unfamiliar and/or particularly complex 
task whev" the child has no clear hyoothesis about the nature 
of the task. 

examples t 

- The subject systematically tries each piece (of a ouszle 
for instance) for fit or congruence in a controlled trial 
and error manner, putting aside those he has tried. 

- The subject says to the teacher (T) or another "You tell me 
if it^s not right, OK." (This would also be scored ask help .) 
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• CSDC - " Careful Scanning or Delayed Choice" - Is scored when the 
child gives evidence of "reflection" or deliberation in his 
behavior, Indicating a careful consideration of alternatives 
or a search for a particular piece that fits with his 
hypothesis or plan* 

examples i 

- The subject spends some time in looking at all the pieces 
in a puzzle or matching task and deliberately chooses one, 
rather than, for instance, quickly picking up the one 
nearest at hand, 

- The subject shows careful choosing and comparison of 
pieces that might fit his design or plan in a block 
building task (or any construction task). 

- The subject carefully chooses colors or materials in an 
art task. 

- C£ - "Consistent Choice" - is scored when the child gives evidence 
of the ooeration of a hyoothesis or plan by rule-governed 
behaviors, even if there are rule-governed mistakes. Usually 
rule-governed choices occur during problem solving attemutst 
but clear sticking to a plan in an art or construction project 
(announced beforehand in some way) is also scored. The 
behavior gives an impression opposite to that of either random 
or trial and error choices. Very often the child picks the 
"right" piece every time showing clear evidence of plan. 
Sometimes he has not really solved the problem but chooses 
consistent "llkeljr" pieces. Each group of consistent choices 
(those based on cdlor, for Instance, or those based on size) 
Is scored as a separate use of this coping strategy. The 
strategy Is often Accompanies by CSDC (above) but both should 
be scored seoarately. 

examples t 

- The subject finds and olaces all the edge oleces of a puzzle. 
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- The subject consistently chooses the larger pieces, or 
those with approximately the right shape to fit a slot* 

- The subject consistently picks the right piece to come 
next in a grading task, 

- The subject consistently picks the green pieces (though 
this is wrong) in a task (but this should reflect the 
operation of a hypothesis as far as the observer can 
determine rather than perseveration - if in doubt do not 
score )• 

- The subject announces that he will "make a boat'* at the 
workbench^ and he does with much persistence. The goal 
of the activity must be clear at the beginning for this 
strategy to be scored. 

- "Verbalizes Rule" or plan - is scored when the child gives 
evidence of an hypothesis of plan in his comments either to 
himself or to others, VR is a verbal version of C£ (above). 
Verbalized rules or plans are not considered necessarily 
"better" than non-verbalized rules or plans ^ but they are 
observable behaviors and can therefore be used as evidence 
of strategy and scored. 

examples « 

- "I*ve got to find the biggest one next." 

- ••That puzzle has got to look like the picture on the box/* 

- ''All these have to be the same" (in a matched pairs task). 

- ••All the red ones go together." 

- ••I'm going to start this (task) all over again" (because 
there were too many errors or because he wanted to do it 
again). 

- ••I*m going to build a car (paint a tree» write a page of 
eights etc.) - carrying this out would be scored C£. Only 
specific specified goals » not general goals ("I^m going 

to play with clay"), should be scored. 
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- CD - ' •Corrects Discrepancies" from a rule or a plan - es scored 
when the child gives some evidence that a hypothesis or plan 
has been generated In mld*task bu correcting past deviations 
of errors In an ordered rule-governed way. This Is not to 
be confused with the category corrects self (see below) which 
scores every Instance of undoing an error. Many corrects self 
In a sequence may occur when the child Is using the CD strategy, 
but the mere oresen e of a corrects self does not Indicate that 
the child has a strategy. (Note the examoles below.) 

examples t 

- After finding a right peg to fit a hole, the subject corrects 
or at least takes out all the other non-flttlng pegs he had 
put In before and left In. 

- After finding two pieces of a puzzle that fit together, the 
child takes apart all the wrongly fitting pieces that he 
had done before. 

- As If "discovering** something, the child suddenly takes 
apart all false "matches" he had done in a matching task. 

NOTES I All strategies must be the child*s own ldea« If the teacher or another 
child tells him what to do there is no' score. If the teacher or another 
child is controlling the subject in a task (exoeot in resoonse to the 
child^s requests for help) the activity is scored under social FOCUS : 
mher than non-social, and SOCIAL SKILLS categories are used rather 
than NONSOCIAL SKILL categories. 

- The Instrumental use of adult Cot .other) help in a non-social task can 
be a strategy for coping with the task, but it can also Indicate a lack 
of independent effort, so It is scored separately under asks help . 

- The success of failure of coping strategies should not be not^d because 
the judgements required would be too subjective and sometimes impossible. 
Evidence of the effectiveness of strategies is shown in the success or 
failure of the trials ( tries again) which accompany and are connected 
with them. 
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- Notice Novelty / Discrepancy - Is scored when the child takes clear note 

(usually verbal) of something new or unusual in his environment. 
Dlstractabllltyt or rushing from one thing to the next without real 
direction or control is not what is meant by ''noticing novelty'*. 
This category Is scored only when the child gives some behavioral 
indication that he is surprised or interested because his Inner 
'^map'* or set of expectancies about the environment has been 
violated. It must be clear from the child's behavior that he had 
a set of expectancies. This behavior appears to be relatively rare» 
but when it occurs it gives an indication of the child's alertness 
to the environment and his expectation of being abot to predict 
what will happen in it. Children who are confused or overwhelmed 
by their environments do not seem to act In this way. Noticing 
novelty or discrepancy in the contest of a task is a coping strategy . 
When it occurs outside a clrected task contest » or Is not directly 
related to the task» It is scored under notice novelty / discrepancy . 

examples t 

- The child notices changes In the environnentJ **Hey» you got a new 
building set", 'These shelves are all turned around"» "Why Isn't 
Miss Jones here today?", 

- The child notices unusual events t "Hey» the magnet doesn't stick 
to this" (If this occurred during an organized "task" of working 
with magnets It would be scored undc^r coping strategies as NF or 
" notices features" - otherwise it is scored here), "Tommy still 
has his boots on but he's Inside", "Look, the wind Is blowing the 
rain sideways", "That dog made funny footprints In the snow", 

"I can see the moon but It's daytime", "There's still some juice 
on the floor; you didn't get It all up". 

- Distracted - is scored when there is any change of focus from ongoing 

directed activity that is not the result of a demand! int erupt I on 
(see category below). It Is thought to show an Inability to 
maintain control over attention and therefore has a negative 



ERLC 



relation to task comoetence. The result of distraction may be 
a change of focus (leaving the ongoing task uncomoleted), or a 
return to the task (in which case the hiatus is shown by a circle 
interrupting the time line in the FOCUS section as shown on the 
sample sheets) The length of the distaction is also shown by 
a time line in the appropriate distracted category spaces. 
Distracted is only scored when the child is involved in a clearly 
focused non-social task. 

examples i 

- The child's attention wanders from the task at hand to events 
in the surrounding environment t but not in a monitoring sense 
(as in dual focus) or because he is interrupted. 

- The child's own behavior (his oosture, lack of balance, inability 
to hold a pencil effectively etc.) distracts him and he shifts 
attention away from the task at hand. 

• The child seems to "lose his hold" on the task without turning 
his attention to any clear alternative. Sometimes he simply 
stares off into soace. 

Interrupted - is scored when there is a clear external demand and the 
child is distracted from his task. The demand may come from another 
person (the teacher or another child calling his name) or may come, 
from events in the environment that most people present attend to 
(a fire alarm, thunder and lightning, the arrival of a group of 
new people or things at the door). The interrupted category gives 
an indication of the impingement of the environment on the child 
and his reaction to this impingement. Returns to task focus after 
interruption are thought to be an indication of persistance. The 
child may also try to ignore ar. interruption and this : hould be 
noted in the ACTIVITIES section. Interruptions should be -scored 
with checks or time lines (depending on the duration) like distrac- 
tions. If the interruption end? In a return to the original focus 
of activity, the hiatus in the time line should be shown with a 
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clrcle as In the case of distraction . If there Is any doubt about 
something being an interruption^ score it as a distraction. 

examples i 

- The teacher calls to the child to come and get something, or to 
come get dressed to go outside. 

- A passing child bumos into the subject violently, 

- A child DOns a balloon or makes a very loud noise in the area. 

- A person arrives bringing the school Christmas tree for decoration* 

- Dual Focus - or "dual attention" (White, Watts et^ al . , 1972) involves 
the ability to attend to the task at hand without losing track of 
the surroundings - the ability to monitor the environment without 
losing the orimary focus. It probably indicates the child's ability 
voluntarily control his attention. In dual focus the child aooears 
to take note of his surroundings (looks ud briefly, smiles or frowns 
at an event outside orimary focus, makes a brief comment) without 
losing his hold on his central task. This is distinguished from the 
distracted category by whether or not the child loses his hold on the 
task at hand. Dual focus is always scored by a check and never by 
a time line because the behavior is by definition very brief. 

examples i 

- The child is practicing writing his name when somebody near him 
mentions that it is Tuesday. Without looking up or stopping his 
lettering, the subject says "No, it's Wednesday" (and is probably 
right). 

• The child is engaged in a sorting task but glances up briefly 
when someone drops several objects with a clatter as if to "check 
out" the event. He does not stop sorting however. 

- The child is arranging cuisinaire rods in a symmetrical design 
while a child nearby is telling a riddle to several listeners. 
The subject smiles on hearing the answer to the riddle (oerhaos 
even makes a comment) without stopping his work with the rods. 
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NOTE t The above three categories til deal with the child*s ability to 

effectively control and direct his attention, and to persist in a task 
regardless of normal environmental events around him. Distraction 
shows a lack of control, interruption challenges the child's control, 
and dual focus shows a high level of control. 

- Ask Help S^/N - is scored when the child specifically asks for help 

vfrom another oerson (adult or child). It must be the child's 
initiation. Help gratuitously offered during a task should be 
scored as an interruption if it succeeds in interrupting the child, 
or as controlled if the other succeeds in directing the child's 
behavior. (The child may also resist the control, respond with 
hostility etc.) Next to the event check, note from whom the child 
asks help and whether or not the child is successful (S) or not (N) 
in getting help. (See the sample. sheets for proper scoring method) 

examples t 

- The child asks the teacher for materials or asks where certain 
materials are to be found. 

- The child asks how a certain mastery task is to be done, or asks 
for help in the midst of a task because he is having trouble. 

- The child asks for help in restraining another child who is 
bothering or hurting him. 

- Corrects self - should be scored any time the child corrects an error 

in a task he is doing ( mastery or <^ross motor). Sometimes this 
just means taking apart something he has put together wrong or wiping 
up a Spill. The child may try a piece of material in a certain place 
(scored tries again ), see that it doesn't fit in some way, and 
immediately remove it (scored corrects self ). Usually, corrects self 
will follow a tries again marked N for "no success** (in the trial), 
but occasionally the child will '*correct** something that was not a 
mistake (take out a correctly fitting puzzle piece for instance). 
The latter case is indicated by a corrects self that follows a tries 
a^ain check that had an S for *'successful'*. A line should connect 
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corrects self to the tries a^ain he is correcting. (See the sample 
sheets for examoles,) This category is a measure of the child's 
ability to notice his own errors - to make effective use of negative 
feedback in a task, Soontaneous verbal self-corrections and ohysical 
skill self-correcticns should also be scored. 

examples t 

- After the child has tried to force a piece into a slot, he sees 
that it doesn't fit and removes it. 

- The child is trying to tie his shoe, but notices he has made a 
knot in the laces and undoes it. 

- The child notices that he has laid out a picture up-side-down and 
turns it over. 

- The child is saying a nursery rhyme. As he recites he notices 
that he has said one line wrong and spontaneously corrects it. 

Gives UP - is not scored for all non-completed tasks (because the child 
may simply become distracted) but only for those where the child 
obviously gives up a chosen goal. The child may become tired because 
the task seems too long or too hard, or he may give up out of a sense 
of failure and/or frustration. 

examples t 

• The child has been working on a painting but cannot seem to get it 
right. He takes it off the easel, perhaps even tears it up» and 
does not try again. 

• The child has been trying to make a tower of blocks but they keep 
falling down. He stops trying finally and either leaves them 
there or puts them away, but definitely "gives up". There is 
usually some accomp4nying negative affect in gives up . 

• The child is trying to make the number "S" on a paper but cannot 
make it look right. After several trials he gives up and does not 
complete the task or seek help. 
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Tries again £/N - is a measure of the number of trials needed to solve 
a problem or complete a task for which there is a possibility of 
••success" (S) or "no success" (N). Art and construction projects 
are not scored this way unless there is a clear measurable goal or 
aub-goal - e.g. mixing a certain color or cutting paper into strips - 
connected to the activity. Each attempt to reach the goal is scored 
as a ••trial" ( tries again ) even if a particular behavior (trying a 
puzzle piece) is repeated many times. Tries again is both a measure 
of task difficulty (how many tries it takes) and persistence. Each 
tries again check should be marked S for success or Ii' for no success 
if this can be determined. 

examples : 

- Each attempt to find a "match" in a matching or sorting task is 
a tries again . 

- Each attempt to jump over a barrier in a gross motor task is a 
tries again . 

- Each attempt to tie a bow ( these trials may take longer than 15 
seconds and require a tine line) is a tries again . 

Completes / No S/N - is scored when some discernible completion of a non- 
social task occurs. It can involve either finishing the task at hand 
or putting away the materials. Completion of t task is relative to 
the original goal - e.g. if the child's goal was to write one letter 
••A** then doing one "A" is sufficient for a completes S (for success) 
score, but if the goal was to do a page of "A«s" (probably for an 
older child), then doing only one would be scored N for "no completes". 
The child's goal can usually be determined from verbal or contextual 
cues. A completes score is always a check rather than a time line 
because it is scored only after the fact (after the completion has 
or has not taken place) rather than during the process of finishing 
a task or cleaning up. Note that a completes score may not mean 
completes successfully (though it usually does). Most activities may 
have two completes scores because cleaning up materials or putting 
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them away is functionally si^parate and scored separately from the 
original task. For instance^ constructing a house with blocks or 
lego can be ^'completed'* and putting away the blocks or lego can 
be ••completed'*. No for •*no comoletes^^ is scored any time the child 
lea' ? ♦^e task without winding uo in any way. This may involve 
deserc^.^ the task completely or changing focus in mid*stream 
without any ••end^* to the previous activities. The child may also 
score No for failing to complete a task, but get a subsequent check 
for putting thn materials away. All checks should be scored S for 
success or N for no success » but all No scores are assumed to be 
unsuccessful. Indicate nnitothe score what the child actually did 
(e»g. ••finished puzzle^^ or ••put puzzle **way^^). Sometimes there may 
be more than one completes with one set of materials. The child 
vAy draw several pictures » completing each before putting away the 
materials. He may also do several structures with blocks or do one 
puzzle several times successfully. Each of these activities would 
have a separate completes score. (See the sample sheets for examples.) 

examples i 

• The child completes a matching task successfully (getting a check 
and an S in the appropriate space) then does not nut it away. If 
putting materials away is expected in the environment $ ^e then 
gets No in the appropriate space. 

- The child tries to write his name but SuOds after the first two 
letters (scoring No). He then puts the materials away (scoring 
a check with an S). 

• The child finishes a counting task successfully (check plus S) 
and then puts the materials away (another check plus S). 
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SOCIAL SKILLS! This general section deals with the child's ability to cope 
effectively with social interactions - that is, to control and direct 
himself adequately and constructively in social situations and to 
influence others effectively in socially approved ways. The section 
includes categories for those activities which are thought to be posi- 
tively or negatively related to social competence, but the categories may 
be scored even when the child is not involved In a soecifically social 
FOCUS activity (e.g. parallel , associative t or cooperative activities). 
Some scorable behaviors occur when the child is not involved In any 
really focused activity, or occur in the midst of some essentially non- 
social activity. For instance, a child may compete with another in a 
mastery activity of follow (imitate) another in a gross motor activity. 

Social Skill Categories i 

- Converse - is scored when the child carries on a converff'^tion with 

another person (adult or child) with the primary intent (indicated 
by the verbal content) of communicating with the other (rather than 
controlling , seeking help etc. ). Converse usually continues more 
than 15 seconds and is therefore scored with a time line. It is 
considered to be evidence of an attitude of reciprocity since the 
child must listen as well as speak and respond reasonably appro- 
oriately for the conversation to continue. Converse* is always 
scored un r social FOCUS as cooperative activities. 

examples I 

- Two children discuss holiday preparations (Holloween, Thanksgiving, 
Christmas etc.) going on at their homes. 

- Several children discuss the trip they have taken to the zoo (the 
emphasis here is on discussion vs. collective monologues). 

- Two or more children (usually two in most cases of converse) talk 
about their parents or their slbblings. 

- A child discusses an experience (thought, feeling etc.) with an 
adult (as long as the discussion Is reciprocal not controlled and 
directed by the adult). 
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- Social Control V/P/D: Success (S)/ No success (N) - Social control is 
scored when the child attempts to control or maninulate others or 
to get their attention* The object of the attempted control should 
be noted next to the score. V is scored when any attempt to manipu* 
late or influence others by the use of words is made* Everything 
from "I won't be your friend if you don't...." to "We'll get in 
trouble if we...." or "Get me that block'* or "I know a good gamej 
you be the indian and 1*11 be the cowboy" (tb\s last control effort 
would also be scored as a cooperation strategy - see AR "assigns 
roles" below) is scored here. The success (S) or failure (F) of the 
control attempt is indicated by a following S or N, If the attempt 
occurs in under 15 seconds VS or VN would be listed in the appropriate 
space together; otherwise the S or N should be marked at the end of 
the time line (see the sample sheets for examples). P is scored when 
the child tries to influence^ manipulate or control others by means 
of physical force like pushing, dragging^ hitting, biting etc. P is 
scored only for physical coercion but may be double scored if used in 
conjunction with verbal direction (e.g. VP plus S or N in the ' cial 
control category space) or double scored for category^ the c .cion 
is also hostile (see AFFECT categories below;. D is scored when the 
child tries to influence others by means of modeling or some form of 
demonstration. This is scored for success or no success as above. 

examples i 

- "Go get me that book" 'with a shove in the desired direction is 
scored VP and an S or N added depending on whether the child does 
It. 

- "I'll show you how to do that"^ with a demonstration* is scored 
VD. It may not be possible to determine S or N in this case. 
This is occasionally true in any social control case. This 
behavior may also be scored as a cooperation strategy (see "helps" 
below) depending on the circumstances - e.g. the child may also 

be simply interfering. 

- The child hits another to make him go away - scored P with S or N 
and probably also scored as hostility depending on the circumstances. 
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Competes S/N - Is scored when the child attemots to be superior or 
show his superiority, In any way or for any reason, to another. Note 
the specific behavior next to the check In the category space. 
There may be competition for the attention of another, for resources, 
to ••win", to ''be first", or to achieve skills. Success (S) or no 
success (N) In these attempts Is scored (If determinable) either 
with a check to Indicate an activity under 15 seconds or at the end 
of a time line. Score thl? category only when the child seems 
clearly aware of the competition - not, for Instance, when he Is 
trying to get attention or help and others just happen to be getting 
or keeping the object •s attention and the child doesn^t seem to 
notice it or to modify his behavior. Sometimes the chlld^s statements, 
such as can do It fasten (or better or ''I'll get there flrsf, 
clarify the Intent. If In doubt, do not score. 

examples t 

- The child says ''I'm going to get more (resources) than you'* to 
another child. 

- The child says can do that better than you'* or Mine Is better 
than yours** to another* 

- Clear, Intended striving with others for attention such as **Look 
at mine, look at mine** or **I get to do It today... no me... no It's 
my turn** as scored as competes . 

Follows V/P - Indicates physical (P) or verbal (V) Imitation or literal 
**followlng** of another (adult or peer - note who next to the score). 
P Is a measure of direct or Immediate, rather than deferred. Imitation 
of physical acts and suggests the Immediate effects of social others 
on the Individual. Physical **followlng around** of adults or peers 
Is also Included. This category Is an attempt to get at the child's 
sense of himself as a separate entity. There Is some indication 
(White, Watts et al . , 1972) that direct Imitation or following Is 
typical of younger or less mature children. V Is scored when there 
Is a direct verbal Imitation of a single Individual or In **group 
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contagion** or when the child indicates following by verbal express- 
ion (-I'll do that too", **Then he won't be my friend either", "Then 
I'll have juice too"). Follows is scored only when the child 
follows or imitates another and that other has given no exolicit 
(usually verbal) indication that the child is sunoosed to imitate 
or follow. Following or imitation in resoonse to exolicit direction 
is scored under controlled (see category below). Follows is always 
spontaneous* 

examples t 

- The child joins in a grouo chant such as **John is a baby** or "lime 
to clean up". 

- Tiie child sees another making faces in the mirror and imitates him. 

• The child hears another saying a nursery rhyme and begins to say 
the same one. 

- The child follow^ another into another room without an invitation 
or command such as **Come on" or "Let's go". 

- The child shows snontaneous accentance of another's attitudes, 
decisions or conclusions - "I don't like her either", "I don't 

want to come to your birthday oarty either", "I'll be a monster too". 

Controlled V/P/D - indicates that the child is being successfully 

manipulated, or directed verbally (V), uhysically (F), or by gesture 
or demonstration (D). Indicate who is doing the controlling next 
to the mark in the anpropriate space. Note that a V, P, or D for 
controlled is scored only when a control attemot has been made and 
the child goes along with it. He can also resist control (see 
b'Jlow). Sometimes the child is controlled by a combination of 
methods (VP, VD, etc.). 

examples : 

• Another person says **Go get me that sponge" or ''You be the bad 
guy" and the child obeys. 
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- Another child grabs a toy away from the child and he either 
does not resist or does not resist successfully. 

- The child Is controlled by a gesture - for Instance when another 
child makes a "come here" gesture, a "go away" gesture, a "shhnhh" 
gesture etc., or when a teacher demonstrates something the child 
l8 supposed to do. 

Accepts rules /No - Indicates the child's resoonse to the physical and 
social constraints of the setting. The observer should have a list 
of all ground rules of the setting before scoring. Other scorable 
rules are those Involved In a game or those Imoosed by the teacher 
for a soeclf Ic activity. Accepts rule / No Is scored when rules have 
recently been explicitly stated ("It^s time to clean uo now"), or 
the child has been exollcltly reminded ("Sand Is not for throwing. 
Tommy"), or game rules have been exollcltly set forth("The red team 
can't go beyond this line"). Controlled V/P/D and Accepts rules /No 
can be discriminated on the basis of whether or not the request or 
demand Is a rule of the environment or a constraint of the activity 
the child Is engaged In. Many teacher or adult restrictions are 
rule based ("You can't hit In school", 'Tou have to stand In line") 
but sometimes the adult uses controlling tactics that do not Involve 
rules ("Come play this game with me now", "Please share your book 
with Mary", "Let me show you how to do that") and these are scored 
under controlled If the child obeys or under resists control If he 
does not. Somes a peir's request Is rule based (•'You are not allowed 
to touch my game", "Only three people are allowed to play this", 
"We're not supposed to go In there") and should be so scored. No In 
the accents rules category Indicates a chlls's Inability or refusal 
to accent the constraints Inherent In a certain activity or to obey 
the ground rules of the environment. Only specific refusals or 
deliberate "violations" or Ignoring rule reminders should be scored, 
not distracted "forgetting". Although many refusals to accept rules 
Is probably an Indication of problems In social behavior. It Is not 
always desirable for children, even preschoolers, to accept all 
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rules. There may be instances in which the child should assert 
his right (see category below) to d^cobey a rule or to do away with 
it. Such instances should be double scored under refusing to 
accept the rule (No) and asserts rights. 

examples t 

- The teacher reminds the child that he must put on an apron when 
he paints and the child does (scored with a check in the appro- 
priate space). 

- Sometimes » in game situations » there is an obvious setf -imposition 
of a rule (**I'm only supposed to use the green ones»right?*S or 
**I'm *out' because I stepped outside the circle**) and this is 
scored with a check. Deliberate "cheating** is scored No. 

- If the teacher states that it is **time for everybody to get Leady 
to go outside** and the child reminds her that he cannot go since 
he just got over a cold» the behavior would be scored under both 
No (for not accenting rules) and asserts rights , (As in all cases 
of double scores 9 a horizontal line should connect the two scores.) 

- Resists or Ignores control S/N - is scored in those instances when a 
peer or an adult tries to control the child and the child does not 
go along with it. A score for success (S) or no cuccess (N) is 
somewhat redundant since N would be indicated by a score in controlled » 
hewever this added information is included for clarity - so it is clear 
that the child tried» whether or not he was successful. 

examples t 

- The child refuses or ignores the request of a teacher (when the 
request is not a statement of a rule) to **Come and play this game 
now** or to **Share your candy with Timmy**. 

- The child refuses another's request to **Play with rae**tOr refuses 
to play the way the other wants. 

- The child refuses to oerform a task or give un resources when asked 
(if neither are required by a rule). 
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Asserts rlRhts £/N - Is scored when the child asserts or demands his 
rights or those of another* giving some form of justification or 
reason for his behavior* Some asserts rights behaviors must be 
double scored. The child may assert his rights in resisting a rule 
("I don't want to drink all the juice because I had a big breakfast 
and I*m not humgry" should be double scored with No accepts rules ) 
or in resisting the control of another (**You can*t take that truck 
because I had it first** should be double scored with resists / ignores 
control) or in an attempt to control another ("You should let me 
play with th t now because it*s my turn next and youfve had it a 
long time*' should be double scored with social control). Asserts 
rights is very often an attempt to influence others or a response 
to others* attempts to influence the subject^ and therefore is 
very often double scored. Sometimes asserts rights is a statement 
of principle or privilege (**You*re never supposed to hit smaller 
people" or **I*m five now so I get to stay up till eight o'clock'*) 
and is not double scored. Asserts rights is important because it 
gives some evidence of the child's recognition that there can be 
reasons for actions other than his own wishes, 

examples t 

^ **I don*t have to share this because I made it myself.** 

- "Stop making so much noise because nobody can hear the record." 
This would probably be double scored with social control . 

• "I cleaned up my part so now you have to clean up the rest." 

Shows Sympathy / Empathy V/P - is scored when the child shows Signs 
of "feeling for" or "feeling with" another person. This must be 
clearly the result of distinguishing the other as a senarate 
individual with feelings, rather than the result of a failure to, 
distinguish between the self and the other (as in the group con- 
tagion phenomenon when the young child cries because he sees or 
hears crying). The child must give evidence of making this 
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dlstlnctlon by focusing on the feelings of the other rather than 
Bimply imitating or '"catching" ah emotional response from another. 

examples i 

- The child shows verbal (V) sympathy or empathy with statements 
like "I'm sorry you feel sick", or "I hope you get to go the the 
birthday party too" or "Sometimes I get mad at my little brother 
when he bothers my things too" or "I cried when my dog died too". 

- The child shows physical (P) sympathy or empathy when he pats a 
**hurt place" on another child (where he has just fallen down or 
been hit etc.) or putts his arms around or otherwise physically 
comforts a hurt or frightened child, 

• Cooperation strategies - Cooperation strategies indicate the use of 

reciprocity based techniques in social interaction. Power assertive 
strategies such as threats ("If you don't do that, I'll hit you"), or 
bullying ("You have to do that because I'm bigger than you are") or 
physical monopoly of resources ("They're my blocks, and I won't let 
you play with them if you don't...") are not considered cooperation 
strategies. Cooperation strategies may be directed at a child or at 
an adult. It is essential that all strategies be spontaneously 
initiated by or clearly reflect the intentions of the subject, rather 
than be the result of suggestion or coercion from another. Although 
ready compliance may be an indication of cooperation it is not clear 
that the child could or would spontaneously use the strategy on his 
own, so such compliance is scored under controlled rather than under 
cooperation strategies . Cooperation strategies are not scored for 
success or failure because where this kind of outcome would be 
relevant they are double scored for social control '-e.g. where the 
child is using the strategy to get someone to do something. From 
this it follows that a strategy like "helps" (H) is seldom double 
scored for social control , while "trades" (T), "trades off" (TO), 
"]>lay suggestion" (PS), and "assigning roles" (AR) often are. The 
cooperation strategies to be scored in this Profile aret 
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- H - ••Helos" - is scored when the child indicates coooeration by 

heloing another child soontaneously. Usually this behavior 
seems to be an exoression of friendliness, affection or nurtur- 
ance. If the child is asked to helo by the teacher or the 
other child, the behavior is scored under controlled. 

examples t 

• The child notices another child is having trouble lifting or 
carrying something and offers help (verbally or non-verbally). 

- The child offers to help another clean up a "mess" or materials. 

- The child offers to help another who is having difficulty doing 
an intellectusl task. 

- The child comes to the aid of another who is being verbally 
or physically abused by another. 

- S - " Shares" - is scored when the child suggests or otherwise 

initiates sharing his own resources or those of others. The 
goal may be to "get into the game", to show friendliness or 
affection, or to resolve a conflict. If the child responds 
to a conflict situation by saying "OK, let's share it" or 
"Let's both play with it" the behavior is scored under"shares" 
(and social control ), but if the child is told to share by 
the teacher or the initiative comes from the other side the 
behavior is scored under controlled . 

examples t 

- "Everybody can have some of ray candy" (shares own resources). 

- "Let*s share the big blocks" (to resolve a conflict). 

- "We can all have some of the lego" (to get into the game), 

- T - " Trades" - is scored when the child suggests or otherwise 

initiates a reciprocal exchange of materials, position (changing 
♦•sides"), or roles. Trading suggestions are often social control 
attempts and should be double scored. 
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examples t 

- "Now you can have the truck and I'll play with the airplane." 

- "Now cdn I be.' inside the fort and you be outside?'* (if a trade). 

- "This time we'll be the good guys and you be the bad guys" 
(if a trade). 

TO - "Trade offs" - is scored when the child suggests or initiates 
a "tit for tat" or "give something to get something" social 
arrangement. The usual form of this strategy is "if you do this 
I'll do that". The form of "trades" is usually an exchange while 
the form of ''trade offs" is usually a "deal" or contract. This 
category is usually double scored with social control. 

examples i 

- "I'll give you the truck if you let me be the policeman." 

- "I'll invite yoii to my birthday party if you let me play 
with the big doll" (note that the negative form of this 
would be a threat and not a cooperation strategy). 

- "You can ha/e this (dress up) hat if you let me be th^ mother." 

TT - "Takes turns" * is scored when the child suggests or initiates 
taking turns or waiting for one's turn. In "trades" each side 
gets somethings but in taking turns the resourcie^ posit ion^ or 
role must be passed from person to person and there is an 
element of waiting without compensation. Compliance with 
external requests for taking turns is scored controlled or 
accepts rules depending on the ground rules in the situation. 

examples » 

- "Let's wait in line for the juice." 

• ''After you, can it be my turn to hold the rabbit?" 

- "You can play with the balloon first and give it to me OK?" 

- "First I'll be the leader and then you can be the leader." 
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- CR - * *Comblnlng resources" - is scored when the child suggests or 
initiates joint use of material resources. This strategy is 
distinguished from "shares" because both (or more) narties 
contribute to a joint dooI of resources. The strategy is 
distinguished from "joint effort" because the oarties may not 
use the materials to do something together - they only have 
access to the same materials. This category is usually double 
scored with social control . 

examples t 

- **Let*s both use all the blocks" (each has a certain portion 
and type now). 

- **We can both use all the paints, OK?*' (one chi d has red and 
blue, the other yellow and green). 

- When one child has lego and the other has play dough, the 
subject suggests "Let*s use it all together to make things". 

" ^ ■ ' 'Joint: effort" - is scored when the child suggests or initiates 
joining forces to oroduce an effect or achieve a goal - e.g. 
••doing it together". In "joint effort" the child must suggest 
or initiate working together on something or working on a 
common goal. This category is usually double scored with social 
control. 

examples t 

- The child suggests combining effort to create or construct 
something - "Let's paint it together" or "Let's make a bxg 
house out of the blocks". 

- The child suggests combining effort to do a job - "We can 
both lift this together" or "Let's clean the turtle cage 
together". 

- The child suggests creating a joint effect « "Let's be a 
train" (several children in a row) or "Let's play the (musical) 
Instruments together and make a band". 
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- P£ - "Play (or game) suggestions" - is scored when the child 

generates an idea ot suggests a form for social play. This 
strategy is usually a social control attemot also and is 
double scored. It is considered a coooeration strategy because 
it suggests a form for activities which necessarily include 
others beside the self. Merely suggesting play with certain 
materials (unless the materials are a "game" like dominoes and 
require more than one person) like "Let*s play with the blocks" 
is not considered a cooperation strategy because it does not 
necessarily involve others beside, the self in the activity and 
in suggests no form for the social play, 

examples t 

* The child generates an idea to initiate social play - "Let*s 
play house" or "Let's be princesses in a castle an;1 the 
jungle gym will be the castle" or "Let's nlay Batman and 
Robbin" or "let's make a city in the sand" or "Let's play 
checkers" (but not "Let's play with playdough"). 

The child generates further or follow-up suggestions during 
social play - 'This can be a fort for the soldiers" or "This 
will be our house and this mat can be our bed" or "And then 
we can kill all the bad guys" or "After that the witch can 
turn them all into stones". 

- AR - "Assigning roles" or resources - is scored when the child 

assigns roles» partSy teams»"sides" or material resources in 
a role-play or other game. The "assigning roles" strategy 
often follows a"play suggestion" strategy ("Let's play house 
and you be the father") but each strategy is scored separately. 
"Assigning roles" is usually double scored for social control . 

examples t 

- "Yov be the father and you be the baby and I'll be the mother." 

- "You can have the red checkers and I'll take the black ones." 

- "You bring the water and I'll get the bowls for the 'soup'.*' 
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- RS - ••Rule stating" - Is scored when the child either apoeals to 
rules to facilitate social interaction or states the rules of 
interaction in a game. "Rule stating" (like asserts rights ) 
gives evidence that the child is aware that activities can be 
governed by "laws" rather than by individual wish or whim. 
The child may invoke the ground rules of the environment or 
may make uo "rules" to order the activities in a game. 

examples : 

- ''We have to clean this ud before we have juice." 

- ••The one who get's there first wins, OK?" 

^'In this game the person with the red marbles always takes 
the red space." 

- ••We (you) are not supposed to go out there without a 
teacher." 

NOTE t The above categories are meant to assist the observer in recognizing 

cooperative strategies , A careful record of what the child did and/or 
said should be noted next tb the event check in the aoorooriate 
cooperation strategy space. The observer can then fill out the name 
(initials) of the particular strategy later if pressed for time during 
the observation. 

AFFECT % Affect is listed only as positive or negative in both individual 
( Affect Pos . /Neg. ) and social (Affection or Hostility ) forms. Only 
Pride is included as a more specific emotion because of its possible 
connection with self -awareness and self -concent , Otherwise, only the 
positive/negative discrimination is required of the observer because of 
the difficulties inherent in accurate discrimination of emotions. 
AFFECT categories are often double scored because affect usually occurs 
in the context of other activities. It may accompany any of the NON- 
SOCIAL SKILL or SOCIAL SKILL categories. Note the apparent cause of the 
affect next to the score and note also the particular form of the 
affective expression (e.g. smiling, crying, hitting et:.). 
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- Affect Positive / Negative • P (positive is scored wacn there is any 

indication of (expression of) pleasure at any time during the 
observation. These might include anything from smiling, laughing 
or singing to the self» to verbal expression such as "I like this*' 
or 'This is fun". N (negative) is sc-^red when there is any obvious 
sign of discomfort or displeasure. Ne^arive affect signs include 
frowns (if not from concentration), tea^d» and any other verbal or 
non-verbal expressions of anf^er or frustration or fear or pain. 

examples t 

- The child can show positive affect of P by: singing to himself 
while swinging on a swing, smiling at a friend or the mother who 
is approaching » making statements like "That feels good", or "I 
like this kind of candy" or "I love to slide down the slide". 

* The child can show negative affect or N byt sighing (under condi- 
tions of stress)^ screaming or crying» making statements like 

"I hate apple juice" or "I don't like this game" or "that hurts". 

- Pride - is meant to be a measure of perceived (by the child) competence 

and is thought to be connected with self -concept. It may often 
be distinguished by its verbal accompaniment - "Look what I did", 
"I can do that" or "I tied my own shoes" - but is sometimes 
detectable in non-verbal behavior suet, as looking at a finished 
product and smiling, or showing the product to another. Expressions 
of pleasure upon the successful completion of a task requiring 
physical skill (climbing a tall ladder, jumping over a large barrier, 
turning a summersault etc.) should also be scored. Do not score 
wild boasting ("I can beat up anybody in the world") here. Note the 
apcarent occasion for the oride next to the score unless it is clear 
from the context. 

examples t 

- "Look at my painting." 

* "I won!" (usually accompanied by smiles or laughter). 

- The child smiles to himself after successfully writing his name. 
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Affection V/P - V (verbal) or P (physical) is scored if a child 
shows verbal or physical affection (if both score VP) to an adult 
or oeer. No-e the form and direction (adult or oeer) of the 
affectionate behavior next to the score. 

examples i 

- The child can show physical affection by hugging, patting, kissing, 
seeking close physical contact etc. with another. 

- The child can show verbal affection by comments like "I like you" 
or "You are my best friend" or "you are the only one who can play 
with my doll". 

Hostility V/P - V (verbal) or P (physical) is scored if the child shows 
physical or verbal hostility (if both score VP) to an adult or peer. 
This may coincide wiiN )hysical (P) social control and may be scored 
concurrently. The difference between this category and physical 
social control is the goal of the activity. Social control is 
primarily an attempt to get someone to do something and hostility 
may or may not accompany it. Note the form and direction (adult, 
child etc.) of the hostility next to the score. 

examples : 

- The child can show physical hostility by hitting, ©inching, pushing, 
biting, OT knocking over toys or materials of the other. 

- The child can show verbal hostility by comments like "I hate you" 
or "You are stupid" or "You're a baby" or ••You're not my friend 
anymore". 
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APPENDIX 



The anoendix includes three samole scoring sheets (one 15 minute 
observation) and a samnle "sketch" which would accomnany the observation 
on the back of one or more of the scoring sheets. 
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THE SOCIAL AND NONSOCIAL EXECUTIVE. SKILL PROFILE 

SCORING MANUAL 



The Social and Nonsocial Skill Profile provides three levels of assessment 
of a child's executive and social behavior. At the most general level, it yields 
a numerical Nonsocial Skill Score and a numerical Social Skill Score , which are 
composits of several sub-scores. At a second more specific level it provides nine 
numerical sub-scores which give additional and more detailed information about 
the child's behavior. These are J 

1 - Social Success Score : This score indicates the child's degree of success 

in his attemots to control others, to resist being controlled, and Co 
comoete. 

2 - Social Dominance Score : This score provides an assessment of the child's 

efforts and ability to dominate peers in social interactions. 

3 - Social Cooperation Score : This score provides an assessment of the 

relative amounts of time the child spends in cooperative (vs. associative 
or parallel) play and his use of cooperative strategies in social 
interaction. 

4 - Negative Social Behavior Score : This score indicates the amount of the 

child's hostile aggressive behavior and his refusal to accept classroom 
rules or limits. 

5 - Task Attack Skill Score : This score provides an assessment of the child's 

skill (strategies used) and success in coping with mastery tasks, 

6 - Mastery Motivation Score : This score Indicates the child's persistence, 

resistance to distraction and indeoendence in pursuing mastery tasks. 

7 - Social Involvement Score : This score Indicates the relative amount of 

time the child soends In social Interaction and the degree of his 
participation (rate of social acts) In social activities. 

8 - Non - social Involvement Score : This score Indicates the relative amount 

of time the child spends In non-social activities such as mastery tasks 
and solitary fantasy or gross motor activities. 

9 - Non-Involvement Score : This score Indicates the relative amount of time 

the child spends not clearly Involved In any focused social or non-social 
activity. 
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At the most detailed level the instrument nrovides snecific naiierical records 
of the child's observed behaviors which may be compared with the averare scores 
of a reference groun such as the child's class or a larger samnle of children 
his age. These behavior records are grouped in seven Profiles according to 
subject areas (see the lists below), and are particularly helpful to teachers 
who can get a clear picture of the child's behavior characteristics in relation 
to those of his peers and see specific areas of strength or weakness. Since the 
two general scores and the nine summary sub-scores are derived fron the behavioral 
records in the Profiles > these Profiles also clarify the reasons for high or low 
scores. The seven Profiles with their constituent behavior characteristics are: 

I - Social Control and Don! nance Profile 

Behavior characteristics included are; 

a - Rate successful social control of peers 
b - Percent successful social control of peers 
c - Rate successful resist control by peers 
d - Percent successful resist control by peers 
e - Rate successful competes with peers 
f - Percent successful competes with peers 
g - Rate controlled by peers 
h - Rate follows or imitates peers 

I - Rate ask social help (vs. instrumental help in mastery task) 
j - Dominance ratio (components described on page 10) 
MOTE : Sub-score 1 - Social Success Score, and sub-score 2 - Social Dominance Score 
are derived from the behavior characteristics in Profile I^. 

II - Social Cooperat ion Pi;of ile 

Behavior characteristics included are: 

a - Rate of use of cooperation strategies 
b - Percent time engaged in cooperative nlay 

c - Percent of social control (of neers) attempts which are verbal 

d - Percent time engaged in conversation 

e - Rate asserts rights 

f - Rate shows sympathy or empathy 

g - Race shows hostility 

h - Rate refuses to accept rules 
NOTE: Sub-score 3 - Social Cooneration Score, and sub-score 4 - Negative Social 
Behavior Score are derived from the behavior characteristics in Profile II . 
The general Social Skill Score is derived from the behavior characteristics 
in the first two Profiles. 
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III - Task Attack Skill Profile 

Behavior characteristics included are: 
a - Rate of use of coping strategies 
b - Percent tasks completed successfully 
c - Percent trials comuleted successfully 
d - Percent corrects errors 
e - Rate notices novelty or discreoancy 
f - Rate dual focus 
NOTE ; Sub-score 5 - Task Attack Skill Score is derived from the behavior 
characteristics in Profile III . 

IV - Mastery Motivation Profile 

Behavior characteristics included are: 

a - Percent time in mastery activities 
b - Rate shows pride in mastery activities 
c - Percent asks help with mastery task 
d - Percent tiire distracted during mastery task 
e - Average time per mastery task 
NOTE : Sub-score 6 - Mastery Motivation Score is derived from the behavior 
characteristics in Profile IV « The general Nonsot:ial Skill Score is 
derived from the behavior characteristics in the third and fourth Prof i les . 

V - General Involvement Profile 

Behavior characteristics Included: ares 



a 




Percent 


time snent in social activities 


b 




Rate of 


social acts during time spent in social activities 


c 




Percent 


time enRaged in coonerative nlay (reoeated from Profile II) 


d 




Percent 


time engaged in associative play 


e 




Percent 


time engaged in narallel olay 


f 




Percent 


time in mastery activities (repeated from Profile IV) 


e 




Percent 


time in solitary fantasy play 


h 




Percent 


time in gross motor activities 


i 




Percent 


time not involved in any activities 



NOTE : Sub-score 7 - Social Involvement Score > sub-score 8 - Non - social Involve^nent 
Score , and sub-score 9 - Non-involvenent Score are derived from the behavior 
characteristics in Profile V. Behavior records from the Involvement Profile 

show how the child spontaneously allots his time, his modal level of functioninr. 

in social interactionCcoooerative, associative or narallel), and his le^'el of 

oarticloation in classroom activities. 
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VI - Adult I ntera c t ion Profile 

Behavior characteristics inc"* ;ded are: 

a - Kate attemoted social control of adults 

b - Percent successful social control of , adults 

c - Rate resi' the control of adults 

d - Percent succe,>sful resist control try adults 

e - Rate controlled by adults 

f - Rate interruDted by adults during mastery tasks 
NOTH: No general or summary scores are nrovided for the behavior record? in 

^^Q^^^^ XI because they do not have an unequivocal observed or theoretical 
relationshin to social or nonsocial skills. They do, however, orovide 
clinical information which may be relevant to social or nonsocial i^kills 
in combination with information in other Profiles , iehavior cnaracteristic 
••a" (rate of attenoted social control of adults), for examole, indicates 
the child's adult orientation, high adult orientation may accomoany a 
failure in peer relationships (low social skill and/or dominance scores) 
in some children, and high dominance or a general high interest in all 
social others, adults and peers, in others. Behavior characteristic "c" 
(rate of resisting adult control) may indicate independence in some 
children and problem behavior in others (if accompanied by high hostility 
and refusal to obey rule scores, for instance). Behavior characteristics 
"e** and "f" give an indication of tb: intrusiveness of the adults in the 
child's environment. High intrusiveness may occur because' the child Is 
perceived to be a "problem" in the classroom or because he is oerceived 
as "deoendent" of in need of direction. Low intrusiveness may occur 
because the child is indeoendent and successful on his own or because 
the child is being overlooked or ignored. Information fron c"^**r Profiles 
could clarify the relationshin. 
VII - Affect Profile 

behavior characteristics included are: 
a - Rate sho\s affection 

b - Rate shows hostili-ty (repeated from Ptof ile II ) 
c - Rate positive affect during social time 
d - Rate negative affect during social time 
e • Rate oositive affect during maste:y tine 
f - Rate negative affect during mastery time 

g - ^ate shows jilde in mastery activities (reneated from Profile IV) 
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NOTE: No general or summary scores are provided for the behavior records in 

Profile VII because they do not have an unequivocal observed or theoretical 
relationshio to social or nonsocial skills. Exceptions are behavior 
characteristic "b" (which has clear negative social imnlicatlons) and 
behavior characteristic "p," (which is related to mr tery motivation), but 
these items are included in other Profiles and are r» .ated here only for 
ease of reference. Some children aooear to be more labile and show more 
affect, both oositive and negative, than others. Affect behavior records 
are included in the observation instrument for clinical use in combination 
with information in other Profiles. High rates of ne£>atlve affect in 
social or mastery tasks, for instance ^ may indicate problems, but they 
may also indicate freedom to exoress emotions (especially if the child 
has high positive affect rates is well) or high motivation in social or 
mastery activities. Information from other Profiles could clarify the 
relationship. 

Specific scoring instructions, and a sample Scoring Booklet are provided 
on the following pages. 
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SCORING INSTRUCTIONS 

I - Kequisite Data for Scoring : 

Each child should be observed for at least one hour In six ten minute 
observation periods to obtain sufficient data for scoring. Three (or half) of 
the observations should be begun when the child is beginning a social interaction, 
and three (or half) of the observations should be begun when the child is 
beginning a mastery task. Fifteen minute observations are oreferable for older 
children (over five years of age) because their social Interactions and mastery 
tasks tend to continue for longer Deriods and the instrument should record this. 
If fifteen minute observations are used, there should stiTl be six seoarate 
observation periods, three beginning when the child is beginning a social inter- 
action and three beginning when the child is beginning a mastery task. All six 
observations should be of the same length - all ten minute neriods or all fifteen 
minute periods. Each of the six observations should be done on a different day 
but all six should be completed within one month. If more than six observations 
are desired (for extra high reliability If grave problems are susoected,. f or 
instance) there should always be equal numbers of observations beginning in 
social interaction and observations beginning in mastery tasks. 

II - General Scoring Instructions : 

1 - All data from the six separate (or all) o^^servations should be pooled 

(i.e. added together) within each of the categories for scoring. 
example ; The total frequency of "competes" for scoring purposes would 

be the number of "comuetes" in observation 1 + the number of 
"competes"in observation 2 + the number of "comoe^es" in 

observation 3 + the number of "competes" in observation ^ + 

the number of "comoetes" in observation 5 + the number of 

"comoenes" in observation 6. 

2 - Time data (numbers of minutes engaged in certain activities) should 

also be pooled over the six observations, and should be listed in 
minutes and quarter minutes as shown on the observation protocols. 
example t Ten minutes = 10.00. Nine and a half minutes * 9.50. Twelve 

and a quarter minutes ~ 12.25. Five and three quarters 

minutes ~ 5 .75. 
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3 - Data will not be listed as raw time or frequency scores, but will 

be listed as " rate" scores (frequencies divided by time en^ag^d in 
certain activities) percent s of time (soent in certain activities) 
or success (nercent successful resist oeer control, for instance) and 
ratios (number of all controlling activities divided by all being 
controlled activities, for instance). Divisions to get rate, percent 
and ratio scores should be carried out to three decinial places and 
rounded off to two, 5 or over in the third decimal olace adding an 
extra 1 to the second decimal place. Percent scores should be left 
as decimals (i.e. 752, should be left as .75 in the scoring ). 

4 - In most cases, behavior addressed to or responses to adults and 

behavior addressed to or responses to peers are scored separately. 
In order to avoid confusion when totalling scores, all behaviors 
addressed to or responses to adults should be marked in yellow magic 
marker ^n the observation protocols befote scoring. 

5 - In the case of inadequately marked raw data in tne observation 

protocols, the following rules of thumb are to be observed, 

a) If a behavior is not clearly marked as directed to or in response 
to a peer or an adult, assume the object is a peer. 

b) If behaviors which require a success ("S") or no success ("N") 
qualification are not clearly marked as such, assume a success 
or "S" mark. 

c) All social control scores with a"V"mark are scored as "verbal" 
even if there is also a D (for demonstration) and/or a P (for 
physical) in the notation. Only "P" by itself, "D" by itself, or 
••PD" are considered non-verbal sonial control scores. 

d) If affect scores are not marked "P" for positive or "N" for 
negative, do not count them in the pooled scores. 

e) If a time line does not clearly end at a minute or quarter minute 
line, assume it stops at the nearest line. 

f ) If a protocol ends before the completion of a mastery task, assume the 
task Is completed successfully unless otherwise marked. If mastery 
tasks completed during the observation time are not marked "N" for 

not completed successfully, assume that they are completed successfully. 

6 - Sometimes the numerator or the denominator of a score will be zero since 

certain behaviors may not* occur during any of the observations. Thr 
resulting late, percent, or ratio score will be zero. 
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III - Specific Scoring Instructions ; 

All data is listed in order by Profile . The nine sub-scores are 
listed in order under the aporopriate Profiles . The general Social Skill Score 
is listed after Profiles I_ and 11^ - the social skill orofiles. The general 
Bonsocial Skill Score is listed after Profiles III and IV - the mastery profiles. 
A summary sheet, listing the two general scores and the nine sub-scores appears 
on the cover of the Scoring Booklet (see the samole following this section). The 
specific scoring instiuctions in this section follow the format of the Scoring 
Booklet . 

Profile I - Social Control and Dominance Profile 

The Social Control and Dominance Profile lists those behavior character- 
istics, obtained with the observation categories, that are relevant to the 
child's social control skills and his general dominance. They are: 
* " ^^^^ successful social control of neers - obtained by summing the number 
of successful social control of oeers attemots over all observations t and 
dividing this by the total amount of time soent in social activities in 
all observations. It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the cage: 

Sum of Peer Social Control Success ^ 

Sum of 3ll Time Jocial 

b - Percent successful social control of peers - obtained by summing the 
number of successful social control of peers over all observations, and 
dividing this by the total number of social control of peers attempts 
in all observations. It is listed in the Scoring Boo'-'let in the following 
way so that scoring may be done on the page: 

Sum «Peer Social Control Success 

Sum cPeer Social C,onr.rol Attempts -'JrT) " 

c - Rate successful resist control by peers - obtained by summing the number 

of successful attempts to resist tne control of peers over all observations, 
and dividing this by the total amount of time soent in social activities 
in all observations. It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the i>age: 

Sum 'Successful Resist Jeer Control ^ t « 
Sum of all lime :>ocial 
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d - Percent successf ul resist control b^. peers • obtained by summing the 
number of successful resist control by peers over all observations, and 
dividing this by the total number of resist control by peers attempts 
over all observations. It is listed in the Scoring Booklet in the 
following way so that scoring may be done c;: the page: 

Sum Successful Resist Peer Control 
Sum Resist Peer Control Attemots 

* • Ra^ successful competes with peers - obtained by sunminr, the number of 
successful competitions with oeers over all observations, and dividing 
this by the total rime the child was observed (over all observations). 
It is listed in the Scoring Booklet in *^he following way so that scorinp, 
may be done on the oage: 

Sum Successful Connetes with Peers 
Sum of all iime Observed 

f - Percent successful competes with peers - obtained by summing the number 
of successful competitions with peers over all observations, and dividing 
this by the total number of competition attempts over all observations. 
It is listed in the Scoring Booklet in the following way so that scoring 
may be done on the page: 

Sum Successful Competes with Peers ^ 

Sum Competes with Peers Attempts 

g - Rate controlled b}' peers - obtained by summing the number of times the 
child is controlled by peers over all observations, and dividing this by 
the total amount of tine spent In social activities In all observations: . 
It Is listed In the Scoring Booklet in the following way so that scoring 
may be done on the page: 

Suin all Times Controlled by Peets ^ ^ . 

Sum ot axl Ti^ine Social 

^ " Rate follows or imitates r eers - obtained by summing the number of times 
the child foli.ows or Imitates peers over all observations, and dividing 
this by the total amount of time spent In social activities In all 
observations. It Is listed In the Scoring Booklet In the following way 
so that scoring may by done on the page: 

Sum of Follows or Imitates Peers ^ ^ 
Sum of all Time Social 
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l - Rate ask social help (vs .Instrumental help in mastery task) - obtained 
by sunuTiing instances of asking helo with social interaction (and 
excluding; asking helo with mastery tasks) over all observations, and 
dividing this sum by the total amount of time spent in social activities 
in all observations. It is listed in the Scoring 3ooklet in the 
following way so that scoring may be done on the nage: 

Sum of Tines ask Social Heln ^ • 

Sum of all lime Social 

j - Dominance ratio - obtained by sunning all successful social control of 
peers over all observations with all successful resist the social control 
of peers over all observations with all successful competes with peers 
over all observations, and dividing the sum of these three behaviors 
by the sum of all times controlled by peers over all observations plus 
the sum of all unsuccessfully resists the control of peers over all 
observations plus the sum of all follows or imitates peers over all 
observations. It is listed in the Scoring Booklet in the following way 
so that scoring may be done on the page: 

Sum Social Control S ■^ Sum Resist Control 3 Stun Coapetes S 
Sum Controlled + Sum Resist Control N + Sum Follows/Imitates 



The first two sub-scores - the Social Success Score and the Social 
Dominance Score - are derived from the behavior characteristics in Prof i lo £, 
Scoring instructions for these two sub-scores are therefore listed under 
Profile I scores both here and in the ocoring Booklet. 

SUDSCORE 1^ - Social Success Score 

Thfe Social Success Score is a weighted sum of the success percentages 
listed in Profile Greatest weight is given to success in social control 
att3mpts ("b" in the I'rofile) both because it occurs most frequently in 
observations and therefore gives the most reliable estimate of success in 
social interaction, and because it is an active behavior (rather than a 
reactive behavior as is resisting control) initiated by the child. Greater 
weight is given to success in resisting the control of peers ("d" in the 
Profile) than to successful competition with peers ("f" in the Profile) 
because attempts to compete with peers occur so rarely in observation (often 
not at all) that success percentages are least reliabl^ of the three behavior 
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characteristics. The Social Success Score is obtained by multiplying the 

Percent successful social control of neers score ("b" in the Profile by 

three (3.0), multiolying the Percent successful resist control by neers 
(••(!•• in the Profile) by one and one half (1.5), multiplying the Percent 

successful con^t^tes with peers score ("f*' in the Profile) by one half (0.5), 

and adding all three weighted scores together. It is listed in the Scoring 

Booklet in the following way so that scoring may be done on the page: 

(b X 3.0) + (d X 1.5) + (f X 0.5) = 

• SUasCORE 2 - Social Dominance Score 

The Social Dominance Score is the sum of the child's relative 
dominance ratio ("j" in the Profile) plus the three donimance related rate 
scores - the Rate successful social cont rol of peers score ("a" in the 
Profile), the Kate successful resist control by peers score ("c" in the 
Profile) and the Kate successful competes with peers score ("e*' in the 
Profile) - plus suD-score 1, the Social Success Score , minus the child*s 
observed "dependence" as measured by his Rate of <isking social help score 
("i" in the Profile). It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the page: 

(j+a+c+e+ subscore 1) - I = = 

—Profile II - Social Cooperation Prof i le 

The Social Cooperation Profile lists those behavior characteristics 
measured by the observation instrument that are relevant to the amount and 
quality of the child's cooperative and non-cooperative interaction with peers. 
They are: 

a - Rate of use of cooperation strategies - obtained by summing the number 

of cooperation strategies (including all 10 types of cooperation strategy) 
used by the child in all the observations, and dividing this sum by the 
total amount of time spent in social activities in all observations. 
It is listed in the Scoring Booklet in the following way so that scoring 
may be done on the page: 

Sum of all CoOT^eration Stratep^ies ^ « 

Sum of all Time Social 

b - Percent time engaged in coo^evative play - obtained by sumning the amount 
of time spent in cooperative (vs. associative or parallel) play over all 
observations, and dividing this sum by the total amount of time spent in 
social activities in all observations. It is listed in the Scoring 
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Booklet in the following way so that scoring may be done on the oage: 

Sum of all Time in Cooperative Play _ 

Stun of lime Social " * 

c - Percent of social control (of peers) attempts which are verbal - obtained 
by summing the number of verbal social control (of peers) attempts over 
all observations, and dividing this by the total number of social control 
(of peers) attempts, verbal and non-verbal, over all observations. It 
Is listed in the Scoring Booklet in the following way so that scoring 
may be done on the page: 

Sum Peer Verbal Social Control Attempts _ 

Sum Peer Social Control Attempts 

d - Percent time eng;aged in conversation - obtained by summing the amount of 
time soent in conversation (with peers or adults if conversation with 
adult initiated and maintained by the child) over all observations, and 
dividing this by the total amount of time spent in social activities in 
all observations. It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the page: 

Sum of all Conversation Time 
Sum of all lime Social 

e - Rate asserts rights - obtained by summing the number of asserts rights 
over all observations, and dividing this by the total amount of time the 
child was observed (over all observations). It is listed in the Scoring 
Booklet In the following way so that scoring may be done on the page: 

Sum of all Asserts Rights 

Sum of all Time Observed 

f - Rate shows sympathy or empathy - obtained by aui^mlng the number of 

instances of sympathy or emoathy shown by the child over all observations, 
and dividing this by the total amount of time the cnild was observed 
(over all observations). It Is listed In the Scoring Booklet in the 
following way so that scoring may be done on the page: 

Sum Shows Sympathy or Emnathy 

Sum of all Time Observed 

g - Rate shows hostility - obtained by summing the number of instances of 

hostility over all observations, and dividing this by the total amount of 
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tine the child was observed (over all observations). It is listed in 
the Scoring Booklet in the following way so that scoring may be done on 
the paget 

Sum all Instances Hostility ^ ^ 

Sum of all lime Observed 

^ * refuses to accept r ules - obtained by summing the number of all 

refusals to accent rules over all observations^ and divided this by the 
total amount of time the child was observed (over all observations). 
It is listed in the Scoring Booklet in the following way so that scoring 
may be done on the oage; 

Sum of Refusals to Accept Rules - - 

Sum of all lime Obser/ed 

The second two sub-scores - the Social Cooperation Score > and the 
non-cooperation or Negative Social Behavior Score - are derived from the 
behavior characteristics in Prof i le II . The general Social Skill Score 
is derived from the behavior characteristics in the first two Profiles^, 
Scoring instructions for sub-scores 3 and 4 and for the general Social 
Skill Score are therefore listed under Prof i le II both here and in the 
Scoring Booklet. 

SUBSCORE 3 - So cial Cooperation Score 

The Social Cooperation Score is the sum of all behavior characteristics 
which indicate cooperative interaction in Prof i le II . It is obtained by 
adding the Rate of use of cooperative strategies ("a" in the Profile) to 
the Percent tine ent^a^ed in cooperative play ("b" in the Profile) to the 
Percent of social control (of peers) attempts which are verbal (••c** in the 
Profile) to the Percent time engaged in conversation ("d" in the Profile) 
to the Rate asserts rights ("e" in the Profile) to the Rate shows sympathy 
or empathy ("f" in the Profile). It is listed in the Scoring Booklet in 
the following way so that scoring may be done on the page: 

a+b+c+d+e+f= ■ 

SUBSCORE 4 - Ne<>ative Social Behavior Score 

The non -cooperation or Negative Behavior Score is the su^n of the two 
oehavior characteristics which indicate a lack of cooperative interaction in 
Profile n^. It is obtained by adding the Rate shows hrstility ("g" in the 
Profile) to the Rate refuses to accept rules ("h" in the Profile). It is 
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listed in the Scoring booklet in the following way so that scoring 
may be done on the oagei 

g + li = 

-GENERAL SCORE I - SOCIAL SKILL SCORE 

The general Social Skill Score combines the Social Success 
Score with the Social Cooperation Score , and subtracts the N egative S ocial 
Behavior Score and the I^ate of asking social help ("i" in Profile I). The 
Social Success and CooDcration scores are included because both success 
in attaining social goals and a coonerative mode or style of interaction 
are assumed to be basic to social skill (note the value judgement innlied 
here and discussed on oage 1 of the Executive and Social Skill Manual ). 
The Social Dominance sub-score is not included as oart of the general 
Social Skill Score because it 'is assumed (an assumption that has been 
confirmed by observations in the field) that dominance or dominanant 
behavior (many attempts to control others and a general resistance to 
being controlled by others) does not necessarily imply a high level of 
social skill. Hostile aggressive behavior* repeated resistance to 
classroom rulestand social dependency as measured by repeated requests 
for help in social situations t are considered to be evidence of a lack 
of social skill. These behaviors, represented in the Negative Social 
Behavior Score and the Rate of asking social help >'are therefore subtracted 
from the Social Success and Cooperation scores. The general Social Skill 
Score is listed in the Scoring Booklet in the following way so that 
scoring may be done on the oage: 

(Subscore 1 + Subscore 3) - (Subscore 4 + Rate of asking social helo) 

Profile III - Task Attack Skill Profile 

The Task Attack Skill Profile lists those behavior characteristics 
measured by the observation instrument that are related to skill and 
Success in coping with mastery tasks. They ares 

* "* R^t;e of use of coping strategies - obtained by summing the number of 
coping strategies ( including all 10 types of coping strategies) used 
by the child In all the observations, and dividing this sum by the 



T: i, J 3 



-15- 



total amount of time soent in mastery activities over all observati^^ns. 
It is listed in the Scoring Booklet in the following way so that scoring 
may be done on the page: 

Sum of all Coping Strategies . . 

Sum of all Mastery lime 

b - Percent tasks completed successfully - obtained by summing the number 
of tasks completed successfully (total tasks, not individual trials 
listed in "tries again") over all observations, and dividing this by 
the total number of tasks attempted over all observations. It is listed 
in the Scoring Booklet in the following way so that scoring may be done 
on the page: 

Sum Connletes Task Successfully - - 

Sum Tasks Attemoted 

c - Percent trials comnleted successfully - obtained by summing the number 
of trials ("tries again") that are successful (marked "S") over all 
observations, and dividing this sum by the total number of trials 
("tries again" both "S" and "N") over all observations. It is listed 
in the Scoring Booklet in the following way so that scoring may be done 
on the page: 

Sum Tries Again Successful - c 

Sum all Tries Again 

d - Percent corrects errors - obtained by summing the number of instances 
of corrects errors over all observations, and dividing this by the 
total number of trials that were not successful ("tries again" marked "N"). 
It is listed in the Scoring Booklet in the following way so that scoring 
•may be done on the page: 

Sum Corrects Errors * r - 

Sum Tries Again N 

^ " R^te notices novelty or discrepancy - obtained by summing the number 
of instances of noticing novelty or discrepancy over all observations, 
and dividing this by the total amount of time the child was observed 
(over all observations). It is listed in the Scoring Booklet in cne 
following v.ay so that scoring may be Qone on the page: 

Sum Notices Novelty/Discrepancy ^ ^ 

Sum of all line Observed 
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f - Rate dual focus - obtained by summing the number of instances of dual 
focus over all observations, and dividing this by the total amount of 
time spent in mastery activities over all observations. It is listed 
In the Scoring Booklet in the following way so that scoring may be 
done on the page; 

Sum all Dual Focus - - 

Sum of all Mastery lime 

The fifth sub-score - the Task Attack Skill Score - is derived from 
the behavior characteristics in Profile III . Scoring instructions for 
sub-score 5 is therefore listed under Profile III both here and in the 
Scoring booklet. 

SUBSCORE 5_ - Task Attack Skill Score 

The Task Attack Skill Score is the sum of all behavior characteristics 
In Prof i le III t because all are relevant to skill and success in coping with 
mastery tasks. It is obtained by addinr; the Rate of use of coning strategies 
("a" in the Profile) to the Percent tasks completed successfully ("b" in the 
Profile) to the Percent trials completed successfully ("c" in the Profile) 
to the Percent corrects errors ("d" in the Profile) to the Rate notices 
novelty or discrepancy ("e" in the Profile) to the Rate dual focus ("f " in 
the Profile). It is listed in the Scoring Booklet in the following way so 
that scoring may be done on the pagei 

a+b + c+ d + e+ f= «= 

Profile IV - Mastery Motivation Prof ile 

The Mastery Motivation Profile lists those behavior racteristics 
measured by the observation instrument that are related to general interest 
In mastery tasks and persistance, independence and resistance to distraction 
In pursuing them. They are J 

a - Percent of tine in mastery activities - obtained by summing the amount 
of time spent in mastery tasks over all observations, and dividing this 
by the total amount of time the child was observed (over all observations). 
It is listed in the Scoring Booklet in the following way so that scoring 
may be done on the page; • 

Sum of all Time in Mastery Tasks ^ s 

Sum of all i'ime Ooserved 
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b - Rate shows nride in mastery activities - obtained by summing the number 
of instances of oride,that occur durinp, mastery tasks, over all obser- 
vations, and dividing this by the total amount of time soent in mastery 
activities over all observations. It is listed in the Scoring booklet 
in the following way so that scoring may be done on the oage: 

Sum Pride in >astery Time 

Sum of all Nascery iime 

c - Percent asks help with niastery task - obtained by summing the number 
of instances of ask help with mastery tasks over all observations, and 
dividing this by the total number of tries again ("S" and "N") over all 
observations. It is listed in the Scoring Booklet in tne following way 
so that scoring nay be done on the page? 

Sum of Times ask Mastery Hcln _ 

Sum all Tries Again 

d - Percent tine distracted durinr, mastery task - obtained by summing the 
amount of time the child is distracted during mastery tasks o^er all 
observations, and dividing this by the total amount of tine soent in 
mastery activities over all observations. It is listed in the Scoring^ 
Booklet in the following way so that scoring may be done on the nage: 

Sum of all line Distracted - _. 

Sum of all Mastery Time 

e - Average time per mastery task - obtained by summing the total amount 
of time spent in mastery activities over all observations, and dividing 
this by the number of mastery tasks attempted over all observations. 
It is listed in the Scoring i5ooklet in the following way so that scoring 
may be done on the page: 

Sum of all :*asterv Time 
Sum Tasks Attemoted 

The sixth sub-score - the Mastery Motivation Score - is derived from 
the behavior characteristics in Profile IV » The general Nonsocial iki 11 
Score is derived from the behavior characteristics in the third and fourth 
Profiles. Scoring instructions for sub-score 6 and for the general Nonsocial 
Skill Score arc therefore listed under Prof i le IV both here and in the 
Scoring Booklet. 

SUBSCOHE 6 - Mastery ^^otivation Score 

The Mastery Motivation Score is the sum of those behavior characteristics 
in Profile IV that are related to interest in mastery tasks ^and persistence and 
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pride in pursuing them. A large number of instances of asking help 
during mastery tasks, relative to the number of independent efforts (tiles 
again), is considered to indicate a lack of mastery or •'achievement" 
motivation because indenendent effort and a desire to do tasks by oneself 
are basic to this kind of motivation^. The percentage of asks helo durinj> 
mastery tasks is therefore considered negative and is subtracted from the 
sum of the positive factors in the general score. Small amounts of asking 
help would not necessarily indicate low achievement motivation but very 
little would be subtracted In this case, so all ask helo instances are 
counted as negatives. The amount of time the child is distracted while 
engaged in mastery tasks is also considered to be negatively related to 
mastery motivation and is subtracted from the sum of the positive factors. 
The Mastery Motivation Score is obtained by adding the Percent of tine in 
mastery activities ("a" in the Profile) to the Rate shows pride in masterv 
activities ("b" in the Profile) to the Average time t3er mastery task ("e" in 
the Profile- divided by ten so that this behavior characteristic does not 
overwhelm the others), minus the Percent asks help with mastery tasks ("c" in 
the Profile) and minus the Percent time distracted during mastery tasks 
("d" In the Profile). It is listed In the Scoring liooklet in the following 
way so that scoring may be done on the pagei 

(a + b + e_) • (c + d) = « 
10 

-GENERAL SCORE II - NDNSOCIAL SKILL SCORE 

The general Nottsoctal Skill Score combines the Task Attack 
Skill Score with the Mastery Motivation Score because both skill and 
motivation are considered imoortant to executive mastery skills. Sub-score 
5 and sub-score 6 are summed to create the general score. The general 
Moftsociat Skill Score is listed in the Scoring Booklet in the following way 
so that scoring may be done on the oage: 

Subscore 5 + Subscore 6 = « 



McClelland, D. C. The Achieving Society . Princeton! Van Nostrand, 1961. 
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Profile V - General Involvement Profile 

The General Involvement Profile lists the relative amounts of time 
the child soends ir the types of social an i non-social activities measured 
by the observation instrument. There is also a score ("b" in the Profile) 
that assesses the degree of involvement or particioation cl the child in 
social activities. Since a child can be engaged in both social and non- 
social activities at the same time, "involvement" time scores will not 
necessarily add up to 100 oercent of the time observed. Two behavior 
characteristics listed in this Profile are reoeated from their listings 
in other Profiles ("c" reneated from Profile II and "f" reoeated from 
Profile IV). This is done for convenience of reference in checking the 
way the child allots his time. Behavior characteristics listed are: 
a - Percent time snent in social activities - obtained by summing the total 
amount of time spent in social activities (cooperative + associate + 
parallel) over all observations, and dividing this by the total amount 
of time the child was observed (over all observations). It is listed 
in the Scoring Booklet in the following way so that scoring may be done 
on the page: 

Sum of all Time Social ^ _ 

Sum of all Time Observed 

b - Rate of social acts during time spent in social activities - obtained 
by summing the number of social control (of peers) attemnts over all 
observations, with the number of resists the control of neers over all 
observations, with the number of times controlled by r^eers over all 
observations, and dividing this by the total amount of time spent in 
social activities in all observations. This is listed in the Scoring 
Booklet in the following way so that scoring may be done on the nage: 

Sum Peer Socinl Control Sum Rerist Peer Control Sun Controlled by Peers 
Sura of all rime Social 



c - Percent time engaged in cooperative nlay (reoeated from Profile II) - 

obtained by summing the amount of time spent in cooperative (vs. associative 
or parallel) play over all observations, and dividing this sum by the total 
amount of time spent in social activities in all observations. It is 
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listed in the Scoring Booklet in the following way so that scoring 
may be done on the oage: 

Sum of all Time in Cooperative Play ^ e 

Sum of all ii.T.e Social 

d - Percent time engaged in associative play - obtained by summing the 

amount of time spent in associative (vs. cooperative or parallel) play 
over all observations, and dividing this sum by the total amount of 
time spent in social activities in all observations. It is listed in 
the Scoring oooklet in the following way so that scoring may be done 
on the page: 

Sum of all Time in Associative Play ^ ^ 

Sum of all lime Social 

e - Percent time engaged in parallel play - obtained by summing the amount 
of time spent in parallel (vs. cooperative or associative) play over 
all observations, and dividing this sum by the total amount of time 
spent in social activities in all observations. It is listed in the 
Scoring Booklet in the following way so that scoring may be done on 
the page: 

Sum of all Time in Parallel Play - ^ 

Sum of all iime Social 

f - Percent t ime in mastery activities (reoeated from Profile IV) - obtained 
by summing the amount of time spent in mastery tasks over all observations, 
and dividing this by the total amount of time the child was observed (over 
all observations). It is listed in the Scoring Booklet in the following 
way So that scoring may be done on the page: 

Sum of all Time in Mastery Tasks ^ s, 

Sura of all Time Observed 

g - Percent time in solitary fantasy play - obtained by summing the amount 
of time spent in solitary fantasy play (fantary or role play with others 
is considered social activity) over all observations, and dividing this 
by the total amount of time the child was observed (over all observations). 
It is listed in the Scoring Booklet in the following way so that scoring 
may be done on the page: 

Sum of all Time in Fantasy T^lay ^ , . 

Sum of all Time Observed 
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h - Percent time in gross motor activities • obtained by summing the amount 
of time spent in gross motor activities over all observations, and 
dividing this. by the total amount of time the child was observed (over 
all observations). It is listed in the Scoring Booklet in the following 
way So that scoring may be done on the oagei 

Sum of all Gross Motor Activities . 

Sum of all line Observed 

i - Pe rcent time not involved in any activities - obtained by summing the 

amount of time not involved in any focused social or non-social activities 
over all observations, and dividing this by the total amount of tine the 
child was observed (over all obsf rvations). It is listed in the Scoring 
Booklet in the following way so that scoring may be done on the oage: 

Sum of all Time Not Involved _ 
Sum of all Time Observed 

The seventh, eighth and ninth sub-scores - the Social Involvement Score , 
the Non-social Involvement Score , and the Non-involvement Score - are derived 
from the behavior characteristics in Profile V. Scoring instructions for 
these last three sub-scores are therefore listed under Prof i'ie V both here 
and in the Scoring Booklet* 

■SUBSCORE 2 - Social Involvement Score 

The Social Involvement Score is the sum of the percent of time soent 
in all social sctivities and the degree of involvement in social activities* 
It is obtained by adding the Percent of time snent in social activities 
("a" in the Profile) to the Raue of social acts during t ime snent in social 
activities ("b" in the Profile). The rate of social acts score ("b') is 
divided by 10 so that social particioation is more equally weighted with 
the percent of time spent in social activities. The score is listed in the 
Scoring Booklet in the following way so that scoring may be done on the page: 

a + b_ = 
10 

'SU3SCGI<£ 8 - Non-5ocial Involvenent Score 

The Non-social Involvement Score is the sum of the three forms of 
non-social activities in the observation instxrunent. It is obtained by adding 
the Percent ti-^e in mastery activities ("f*' in the Profile) to the Percent 
time in solitary fantasy olay ("g" in the Profile) and the Percent tine in 
pr oss motor activities ("h" in the Profile). It is listed in the Scoring 
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dooklet in the following, way so that scoring may be done on the nage: 
f + g + h = 

-SUBSCCHE 9 - Non-involve'^ent Score 



Ihe Non-involvenent Score is simnly the Percent of time not 
involved in any activities ("i" in the Profile). It is listed senarately 
as a sub-score because of its comolementary relationship to the Social and 
Non-social involvement scores. It is listed in the Scoring 3ooklet in the 
following way so that scoring, may be done on the page: 

1 = 



-Profile VI - Adult Interaction Profile- 



The Adult Interaction Profile lists the adult-child interactions 
recorded by the observation Instrument. They arei 

a - Rate attennted social control of adults - obtained by summing the 
number of social control (of adults) attemots over all observations, 
and dividing this by the total time tne child was observed (over all 
observations). It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the oaget 

Sum Adult Social Control Attempts _ _ 

Sum of all line Observed 

b - Percent successful social control of adults - obtained by summing the 
number of successful social control of adults over all observations, and 
dividing this by the total number of social control cf adults attempts 
in all observations. It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the page: 

Sum Adult Social Control Success - c 



Sum Adult Social Control Attempts 



c - Rate resists the control of adults - obtained by summing the number 
of attempts to resist the control of adults over all observations, and 
dividing this by the total time the child was observed (over all obser- 
vations). It is listed in the Scoring i5ooklet in the following way so 
that scoring may be done on the oaget 

Sum Resist Adult Control Attempts . _ 



Sum of all line Observed 

d - Percent successful resist control by adults - obtained by summing the 

number of successful resist control by adults over all observations, and 

dividing this by the total number of resist control by adults attempts 
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over all observations. It is listed in the Scoring Booklet in the 
following way so that scoring may be done on the page: 

Sum Successful Resist Adult Control _ ^ 

Sum Resist Adult Control Attempts 

e - Rate controlled by a dults - obtained by summing the number of times the 
child It controlled by adults over all observations, and dividing this 
by the total time the child was observed (over all observations). It is 
listed in the Scoring Booklet in the following way so that scoring may 
be done on the oage: 

Sum all Tines Controlled by Adults . . 

Sum of all iime Observed 

f - Rate interrupted by adults durinp nasterv tasks - obtained by summing 

the number of times the child is interru7>ted by an adult during a mastery 
task, and dividing this by the total time spent in mastery activities over 
all observations. It Is listed in the Scoring Booklet In the following 
way 80 that scoring may be done on the pages 

Sum Interrunted 'r,y Adults _ _ 

Sum of all Mastery^Time' 

Profile VII - Affect Profile 

The Affect Profile lists the social and non-social affect recorded 
in the observations. Two of the behavior characteristics - Kate shows 
hostility ("b" in the Profile) and Rate shows nride in mastery activities 
(••g" in the Profile) - are reneatfid from other Profiles for ease of reference 
In determining affect levels for a child. The affect behavior characteristics 
recorded by the instrument are: 

a - Rate shows affection - obtained by summing all instances of showing 
affection to adults or oeers over all observations, and dividing this 
by the the total time the child was observed (over all observations). 
It is listed in the Scoring booklet in the following way so that scoring 
may be done on the page: 

Sum all Instances Affection ^ - 

Sum of all iime Observed 

b - Rate shows hostility (reoeated from Profile II) - Obtained by summing 
the number of instances of hostility to adults or oeers over all 
observations, and dividing this by the total amount of time the child 
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was observed (over all observations). It is listed in the Scoring 
Booklet in the following way so that scoring may be done on the oage: 

Sum all Instances Hostility ^ _ 

Sum of all line Observed 

^ " R^te positive affect durinp^, social time - obtained by summing the 

instances of nositive affect during social activities over all observations, 
and dividing this by the total amount of time soent in social activities 
in all observations. It is listed in the Scoring booklet in the following 
way so that scoring may be done on the page: 

Sum Positive Affect in Social Time ^ . 

Sum of all iime Social 

^ ' ^^te negative affect during social time - obtalnea by summing the 

instances of negative affect during social activities over all observations, 
and dividing this by the total amount of time spent In social activities 
In all observations. It is listed in the Scoring Booklet in the following 
way so that scoring may be done on the page: 

Sum Negative Affect in Social Time . ^ 

Sum of all Time Social 

e - Rate positive affect during mastery time - obtained by summing the 

instances of positive affect during mastery activities over all observations, 
and dividing this by the total amount of time soent in mastery activities 
in all observations. It is listed In the Scoring booklet in the following 
way so that scoring may be done on the oage: 

Sum Positive Affect in Mastery Time ^ ^ 

Sum of all Mastery Time 

f - Rate negative affect during mastery time - obtained by summing the 

Instances of negative affect during mastery activities over all observations, 
and dividing this by the total amount of time spent in mastery activities 
In all observations. It is listed Ih the Scoring Booklet in the following 
way so that scoring may be done on the page: 

Sum Negative Affect in Mastery Tine ^ ^ 

Sum of all Mastery Time 

g - Rate shows pride in mastery activities (repeated from Profile IV) - 

obtained by summing the number of instances of pride, that occur during 
mastery tasks, over all observations, and dividing this by the total 
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amount of time spent in mastery activities over all observations. It 
is listed in the Scoring booklet in the following way so that scoring 
may be done on the page: 

Sum Pride in Mastery Tine _ _ 

Sum of all Mastery lime 

A samnle Scoring* Booklet is nrovided on the following nages. 
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NONSOCIAL SKILL SCORE 


SOCIAL SKILL SCORE 


General Scores t 


9 - Non-involvement Score 


8 - Non-social Involvement Score 


7 - Social Involvement Score 


6 - Mastery Motivation Score 


5 - Task Attack Skill Score 


4 - Negative Social Behavior Score 


3 - Social Cooperation Score 


2 - Social Dominance Score 


1 - Social Success Score 
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O 
























Norm 
Low 



2 



Profile I Social Control and Dominance Profile 

Behavior characteristics! 

a • Rate successful social control of neers • 
Sum Peer Social Control Success, 

Sum of all Time Social * 

» 

b • Percent successful social control of peers - 

Sum Peer. Social Control Success 

Sura Peer Social Control Attempts * 

c - Rate successful resist control by peers - 

Sum Successful Resist Peer Control ■ 
Sum of all Time Social " 

d - Percent si!ccessful resist control by peers* 

Sum Successful Resist Peer Control 

Sum Resist Peer Control Attemots * 

e - Rate successful comoetes with oeers - 

Sum Succcs'^ful Comnetus with Peers 

Sum of all Time Observed * 

f - Percent successful competes with peers - 

Sum Successful Competes with Peers 

Sum Competes with Peers Attempts " "~ 

g - Rate controlled by peers - 

Sum all Times Controlled by Peers 

Sum of all Time Social * 

h • Rate follows or imitates peers - 

Sum of Follows or Imitates Peers 

Sum of all Time Social * 

1 Rate ask social helo - 

Sum of Times ask Social Help 

Sum of all Time Social * ' 

j - Dominance ratio - 

Sum Social Control S Sum Resist Control S Sum Competes S 
Sum Controlled ^ Sum Resist Control N + Sum Follows/Imitates 
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— — SUBSCORE 1^ - Social Success Score • 

(b X 3.0) + (d X 1.5) + (f X 0.5) « 
——SUBSCORE 2 - Social Dominance Score 

(j+a+c+e + subscore 1) - I « 

Profile II - Social Cooneratlon Profile 

Behavior characteristics t 
a - Rate of use of coooeration strategies • 

Sum of all Cooperation Strategies ^ 
Sum of all Time Social 

b - Percent time engaged in cooperative play - 

Sum of all Time in Cooperative Play _ 
Sum of all Time Social 

c - Percent of social control (of peers) attempts which are verbal 

Sum Peer Verbal Social Control Attempts^ _ 

Sum Peer Social Control Attempts 

d - Percent time engaged in conversation - 

Sum of all Conversation Time ^ s 

Sum of all Time Social 

e - Rate asserts rights - 

Sum of all Asserts Rights ^ e 

Sum of all Time Observed 

f - Kate shows sympathy or empathy - 

Sum Shows Sympathy or Empathy ^ s 

Sum of all Time Observed 

g - Rate shows hostility - 

Sum all Instances Hostility ^ ^ 

Sum of all Time Observed 

h - Rate refuses to accept rules * 

Sum of Refusals to accept Rules ^ ^ 

Sum of all Time Observed 

——SUBSCORE 3 - Social Cooperation Score 

a+b+c+d+e+f « • 
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— SUBSCORE £ - Negative Social Behavior Score 

g + h » « 

- -GENERAL SCORE ^ - SOCIAL SKILL SCORE 

(subscore 1 + subscore 3) - . -ore A + Rate of asking social help) 



-Profile III - Task Attack Skill Profile 

Behavior characteristics: 

a - Rate of use of cooing strategies - 

Sum of all Cooing Strategies ^ 
Sum of all Mastery Time 

b - Percent tasks coninle:;ed successfully - 

S m Completes Task Successfully ^ 
SuiH Tasks Attempted 

c - Percent trials completed successfully - 

Sum Tries Aj^ain Successful , 
Sun all Tries Again 

d - Percent corrects errors - 

Sum Corrects Errors ^ 
Sum Tries Again N 

e • Rale notices novelty or discrepancy • 

Sum Notices Novelty/Discrepancy ^ 
Sum of all Time Observed 

f - Rate dual focus ^ 

Sum all Dual Focus . 

Sum of all Mastery Time 

-SUBSCORE 5^ - Task Attack Skill Score 

a+b+c+d+e+f • 



ERIC 



.... — Profile IV - Mastery Motivation Profile 

Behavior characteristics: 

a - Percent of time in mastery activities 

Sum of all Time in Mastery Tasks 
Sum of all Time Observed 



s 
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b - Bate shows pride in mastery activities - 

Sum Pride in Mastery Time , ^ 

Sua of all Mastery Time 

c - Percent asks help with mastery task * 

Sum of Times ask Mastery Help ^ ^ 

Sum all Tries Again 

d - Percent time distracted during mastery task * 

Sura of all Time Distracted ^ ^ 

Sum of all Mastery Time 

e - Average time per mastery task - 

Sum of all Mastery Time ^ ^ 

Sum Tasks Attempted 

— SUBSCORE 6 - Mastery Motivatio n Score 

(a + b + O - (c + d) « « 

10 

- -GENERAL SCO' . li • N0N30CIAJL SKILL SCORE 

subscore 5 + subscore 6 ^ . . . . * 

— Profile V - General Involvement Profile 

Behavior characteristics! 

a - Percent time spent in social activities - 

Sum of all Time Social . ^ ^ 

Sum of all Time Observed 

b - Rate of social acts during time spent in social activities - 

Sum Peer Social Control Sum Resist Peer Control Sum Controlled by Peers 
Sum of all Time Social 

e ■ I s 

c - Percent time engaged in cooperative play - (repeated from Profile II) 

Sum of all Time in Cooperative Play ^ ^ 

Sum of all Time Social 

d - Percent time engaged in associative play - 

Sum of all Time in Associative Play ^ ^ 

Sum of all Time Social 
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e - Percent time engaged in parallel play - 

Sum of all Time in Parallel Play . ^ 

Sum of all Time Social 

f • Percent time in mastery activities - (repeated from Profile IV) 

Sum of all Time in Mastery Tasks ^ ' ^ 

Sun of all Time Observed 

g • Percent time in solitary fantasy play - 

Sum of all Tine in Fantasy Play ^ ^ 

Sun of all Time Observed 

h • Percent time in gross notor activities - 

Sum of all Gross Motor Activities ^ ________ « 

Sum of all Time Observed 

i - Percent time not involved in any activities - 

Sum of all Time Not Involved _ _ 



Sun of All Time Observed 

-SUBSCORE 2 - Social Involvement Score 

a + b 
To 

-SUBSCORE 8^ - Non - social^ Involvement Score 

f + g + h 
"SUBSCORE 9 - Non^involvement Score 

i 



-Profile VI - Adult Interaction Profile 

Behavior characteristics! 

a * Rate attempted social control of adults - 

Sum Adult Social Control Attempts ^ 

Sum of all Time Observed 

b - Percent successful social control of adults - 

Sum Adult Social Control Success ^ 

Sum Adult Social Control Attempts 

c - Rate resists the control of adults - 

Sum Resist Adult Control Attemnts ^ 
Sum of all Time Observed 
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d - Percent successful resist control by adults - 

Sum Successful Resist Adult Control ^ 

Sum Resist Adult Control Attenmts 

e - Rate controlled by adults ^ 

Sum all Times Controlled by Adults _ 

Sum of all Time Observed 

f - Rate interrupted by adults during mastery tasks - 

Sum Interrupted by Adults ^ 

Sum of all Mastery TiTne- 

Profile VII - Affect Profile » 

Behavior characteristics: 
a - Rate shows affection - 

Sum all Instances Affection ^ ^ 

Sum of all Time Observed 

b - Rate shows hostility - (repeated from Profile II) 

Sum all Instances Hostility ^ 

Sum of all Time Observed 

c - Rate positive affect during social time - 

Sum Positive Affect in Social Time ^ 

Sum of all lime Social 

d - Rate negative affect during social time - 

Sum Negative Affect in Social Time ^ 

Sum of all Time Social 

e * Rate positive affect during mastery time - 

Sum Positive Affect in Mastery Time ^ 

Sum of all Mastery Time 

f * Rate negative affect during mastery time 

Sum Negative Affect in Mastery Time . ^ 

Sum of all Mastery Time 

g - Rate shows pride in mastery activities - (repeated in Profile IV) 

Sum Pride in Mastery Time ^ 

Sum of all Mastery Time 
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GENERAL COMPETENCE RATING SCALE 
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GENERAL COMPETENCE RATING SCALE 

Martha B. Bronson 
Harvard University 

Child Age 



Rater Date 



Hov long known child 



Where usually see child 



Introduction 

This rating scale asks about the social and non-»social skills of 
children between the ages of three and six years. The rater may be a 
teacher » aide or other observer who krows the child well and is familiar 
with his/her social and non«social behaviors. The setting may be a pre* 
school 9 day care center, playground or home* 

Scoring 

Each category should be rated on a five point scale, with five the 
highest and one the lowest. A rating of three is average, meaning that 
the child shows the particular behavior about as often as most other chil- 
dren his age. A child who engages in a particular behavior somewhat more 
than average would be rated four; somewhat less than average woxxld be rated 
two. Only one number should be circled for each item. Any behavior which 
you can't rate should be marked "0". Always compare the child to others 
of the same age whom you know in the same environment. The standard is the 
child's behavior in con^arlson with his peers. Brief explanations or de- 
scriptions can be added in the space under the item. 
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TASk CChrPFTZNC?: 

Compared to others in the same age group hov often does this child behave 
in the following ways: 
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>, ^ > 0) a c 

< < PQ K D 

Works or plays well on his/her own 5 k 3 2 1 0 

Uses good strategies to solve problems 5 h 3 2 1 0 

Isn't distracted when doing a task 5 h 3 2 1 0 

Asks for needed help to do a tash 5 k 3 2 1 0 

Asks for unnecessary help to do a task 5 h 3 2 1 0 

Sees his/her errors in a task anl corrects them 5 ^ 3 2 1 0 

Gives up on tasks before they're finished 5 ^ 3 2 1 0 

Returns to unfinished tasks even after interruption.. 5^3210 

Succeeds in tasks he/she tries 5 k 3 2 1 0 

Enjoys tasks he/she chooses 5 h 3 2 1 0 

Shows pride in what he/she does or makes 5 k 3 2 1 0 
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SOCIAL COMPETENCE 

Compared to others in the same a^je group how often does this child behave 
in the following ways: 

H 5 5 a 

a* > %4 o ^ ^ 

« Q 0> H »4 O 

£ <C < m K D 

Uses words or wits to control others 5 k 3 2 1 0 

Uses physical force to control others 5 k 3 2 1 0 

Succeeds in controlling or ir^nppulating others 5^3210 

Is controlled or maniDulated "by others 5 ^ 3 2 1 0 

Imitates others or follows them around 5 k 3 2 1 0 

Cor*peter. with others for toys, attention, achievement. 5^3210 

Asserts his/her rights to share or fair play 5 k 3 2 1 0 

Accepts (or abides by) the rules of the school 5^3210 

Uses strategies like cooperation, sharing, etc 5 ^ 3 2 1 0 

Shows verbal affection to others * 5^3210 

Shows physical affection to others 5 k 3 2 1 0 

Shows verbal hostility to oth*^rs 5 k 3 2 1 0 

Shows physical hostility to others 5 k 3 2 1 0 

Enjoys social interaction 5 U 3 2 1 0 
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GENERAL C0!4PETENCE RATINGS 
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Compared to others in the same age group, how would < < « 

you rank this child's general level of task competence... 



Compared to others in the same age group, how would 

you rank this child's general level of social 

competence 5 
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TIME ALLOCATION RATINGS 

Compared to the others in the same age group, how much time does this 
child spontaneously spend in the following activities (score as in 
general competence ratings on the same one to five scale): 



Social activities 5 k 3 2 1 

Task oriented or mastery activities 5 k 3 2 1 

Apparent aimlessness (no discernible direction, gOEuL 

or focus of activity) 5^321 



